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ABSTRACT 
This study identifies the status of social studies in one metropolitan Government 
secondary school in Western Australia. This was achieved by investigating the 
attitudes of Year 9 students, at the case study school, toward the subject and by 
identifYing the factors responsible for influencing these attitudes. A focus of the study 
was to explore th~ impact of student gender on attitudes toward the learning area. The 
underlying theoretical basis for the study contends that attitude toward social studies 
is a function of the interrelationship of student, teacher and learning environment 
variables. 
The empirical database for the study was quasi-experimental in nature employing 
both quantitative and qualitative techniques. The dependent variable of student 
attitude was measured against nine key issues (constructs) in social studies 
(independent variables): attitudes to school, attitudes to social studies, usefulness of 
social studies, perceived teacher attitudes to social studies, perceived teacher attitudes 
to students, classroom environment, classroom management, perception of own 
ability and parental support for social studies. 
The quantitative component of the study, one questionnaire - Secondary Students ' 
Attitudes Toward Social Studies (SSATSS) - was constructed. This survey involved a 
sample of 144 Year 9 students. The questionnaire was analysed using Statistical 
Packages for the Social Sciences Version 8.0 (SPSS 8.0). Tests for means, standard 
deviations, alpha coefficients, Wilkes' Lambda GLM and 'Oneway' ANOVA were 
used to analyse and interpret the data. 
The qualitative component of the study involved a focus group discussion of twelve 
randomly selected students. It sought to identifY the factors influencing student 
(i) 
attitudes to social studies through four predetermined questions. Students were to 
respond verbally while key points raised were memocd and then later coded. 
The findings from the study suggest that social studies has a low status among Year 9 
students at the case study school. The research suggests that the reasons for this po0~ 
image and decline in its status across the year levels may be attributed to the teacher-
centred, didactic pedagogy and uninteresting content. Students perceived that teachers 
enjoyed teaching the subject, but themselves rated it twelfth in a list of fourteen 
subjects. There were significant differences in attitude toward social studies based on 
student gender. 
Female students were happier about commg to school, found subjects more 
interesting, liked school, liked the teachers and thought the school rules were good. 
Year 9 females had a more positive attitude towards school and social studies in all 
but three constructs: perceived teacher attitudes to students, classroom environment 
and classroom management. Males were more positive about these. Males were also 
more positive towards design and technology and science, while females were more 
positive about the language-dominated subjects further reinforcing conventional 
stereotypes. 
This case study, while providing a useful insight into what student attitudes are in 
Year 9 at one secondary school, it offers an infonnative foundation for further. studies. 
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INTRODUCTION 
Purpose of the study 
CHAPTER ONE 
INTRODUCTION 
This study had two purposes: to ascertain the status of social studies amongst Year 9 
students at one metropolitan Government high school in Western Australia; and to 
identifY factors that influenced the attitudes of these students. Specifically, it sought 
to determine whether or not student gender impacted on attitudes toward the learning 
area. 
This introductory chapter provides a context for the study by identifYing the status of 
social studies and outlines the development of the learning area in Western Australian 
schools. In addition, the chapter will detail the major research questions underpinning 
the study, its significance and purpose and will outline the design of the study along 
with the nomenclature to be employed throughout. 
Significance of the study 
Research into the attitudes students hold towards social studies has been both wide 
and varied throughout the United States where researchers over fifty years have 
examined the discipline and its many facets. The studies have investigated learning 
environment, textbook use, gender differences, attitudes of students toward social 
studies, school, teachers, classroom management, parental support, scholastic aptitude 
and achievement at various levels of the school system including kindergarten, 
primary, secondary and tertiary levels. 
Apart from research by Fraser (1981) and Print (1990), very little insight had been 
given to the status of the subject in Australian schools until the Moroz study in 1996 
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which investigated the attitudes of middle and upper Government primary school 
students to the learning area in Perth metropolitan schools and in 1998 in rural 
schools. Moroz ( 1996) found that in a list of thirteen subjects, social studies, 
according to students, ranked worse than all but religious education. Findings 
indicated that although students liked social studies and perceived it as important in 
providing necessary skills and knowledge, they became more negative about it as they 
progressed from Year 4 to Year 7. By Year 7 students held negative attitudes about 
the learning area. Studies in the United States depict similar findings though the 
students at all year levels were negative about the subject growing increasingly 
disenchanted with it and with school in general (Fernandez, Massey & Dornbusch, 
1976; Haladyna & Thomas, 1979; Fraser, 1981; Haladyna, Shaughnessy & Redsun, 
1982). 
Moroz (1996) reported that students in Western Australian primary schools valued the 
social studies learning area, believing it to be worthwhile for their future careers and 
they liked coming to school. However, they did not rank social studies highly in 
comparison with other school subjects. His findings show that students did not like 
many of the social studies topics studied and did not look forward to their social 
studies lessons, principally because of the didactic teaching methods employed by 
teachers. According to the Moroz studies (1996, 1998) the main activities involved 
were reading, listening to the teacher, copying from the blackboard, whole-class 
discussions, library and seat work orientated learning activities. Primary students 
indicated they wanted more small group work, relevant and interesting topics and 
more computer use in social studies. 
Literature searches failed to reveal any studies of student attitude toward social 
studies in Western Australian secondary schools. This provided the motivation to 
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undertake a case study. The research sought to identify the status of social studies in 
one metropolitan Government high school in Western Australia. This was achieved by 
investigating the attitudes of Year 9 students toward nine key constructs (attitudes to 
school, attitudes to social studies, usefulness of social studies, perceived teacher 
attitudes to social studies, perceived teacher attitudes to students, classroom 
environment, classroom management, perception of own ability and parental support 
for social studies) associated with social studies and by identifying the factors which 
influenced these attitudes. A questionnaire and a focus group discussion provided the 
data for the case study. A focus of the study was to explore the impact of student 
gender on attitudes toward the learning area. 
This case study is significant for the following reasons: 
• there is a dearth of attitude to social studies research in Western Australian 
secondary schools; 
• it sought to provide information about the status of Social Studies (Society and 
Environment) one of the eight mandated learning areas in a Western Australian 
secondary school; 
• it produced valuable data which may have implications for facilitating the shift 
from an inputs based approach to an outcomes based approach to teaching and 
learning in the case study school; 
• the existing attitude toward social studies instruments were further tested (in a 
specific context) and refined to suit the study; 
• it provided the case study school with comprehensive data about one of its eight 
learning areas, and, 
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• it will help to inform the teachers at the case study school about the effectiveness 
of their teaching and learning strategies and what conditions to change as 
perceived by the students. 
Social studies In Western Australia 
Social studies in Western Australian secondary schools has had a dynamic history 
progressing from being the low-status, low priority, frab1fllented and in large part, a 
directionless discipline in the mid 1970s and early 1980s to a cohesive and 
comprehensive syllabus throughout the 1980s and 1990s (Moroz and Washboume, 
1989, p. 25). 
The Achievement Certificate was introduced into Western Australian secondary 
schools in the early 1970s. It created two types of subjects, core and optional, v.ith 
social studies regarded as a core, or in other words, r compulsory subject for all 
students. In the late 1970s the Social Studies Syllabus Committee undertook the task 
of developing a major, systematically organised and sequeatially structured 
curriculum in social studies covering the years from Kindergarten through to Year JO. 
The resultant document was the Social Studies K-10 Syllabus which was implemented 
into schools in 1981. It represented a watershed in educational planning as for the 
first time an attempt to develop a social studies course which was "conceptually 
based, multi-disciplinary and which emphasised a child-centred, active learning, 
inquiry approach with a strong focus on the study of values and social interaction with 
skills" was achieved (Moroz, 1996, p.5). The scope of the K-10 Syllabus was defined 
through seven social science disciplines (anthropology, economics, geography, 
history, sociology, social psychology and political science) which formed the basis of 
the units of study for each year level. The production of comprehensive 'Teachers 
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Guides· were included tOr programming, evaluation, le;:sson planning, teaching and 
learning strategies and resource sheets tOr usc with students. The guides incorporated 
a wide variety of learning materials, strategies and activities to assist teachers with the 
preparation of their programs and lessons. In its time the K-10 ,\'yllahus was a major 
curriculum initiative, becoming a showpiece of curriculum development that teachers 
had great faith in and, quite often referred to as the "Bible" (Print, 1990, p. 28). 
In 1986 and 1987, as a consequence of the Bea=iey Report mto Schoolmg (1984), the 
Western Australian Ministry of Education initiated a fundamental restructuring of the 
curriculum at the lower secondary school level (Years 8-10) which was known as the 
Unit Curriculum (Print, 1990, p. 3 ). The change meant social studies lost its core 
status position as all units were given equal weighting, placing greater value on 
vocational subjects for the first time in an attempt to increase the school retention 
rate. Although the K-10 Syllabus still provided the foundation for social studies, the 
sequential development of skills was lost in the change. New assessment procedures 
were to be employed and the selection of units was rearranged to better suit the 
interest and ability levels of students in the lower secondary years. 
As a consequence of the Australian Education Council's 1989 Hobart conference, a 
paper titled Ten Common and Agreed National Goals for Schooling (Hobart 
Declaration) was produced to •ncourage the movement toward a National 
Curriculum. Although panned by some critics as being merely symbolic, the Hobart 
Declaration was the first public statement about explicit national goals (Marsh, 1998, 
p. 168). Initiated by the Federal Government in 1994, the National Curriculum 
endeavoured to develop a National Statement and Profile for each curriculum area 
which could be used as a framework for cooperation between schools, States and 
Territories across the country. Eight new learning areas were devised and social 
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studies was renamed ',\'tudies ~~fSm ... ·iely and HnVironmenl. ' This was then changed to 
'Society and J:'m•1ronment' in Western Australia, 'Human Society and /Is 
Hnviromw.•nt' in New South Wales and remained 'Stud1e.\· of ,)'ociety and 
/:'nvironmL'nf' in the other states. This new learning area was to be characterised by an 
inquiry-based method of learning whereby students are encouraged to ask questions 
and to actively search for answers through investigating, communicating and 
participating (Marsh, 1998. p. ix), its new focus was to .nclude environmental 
education, work-career education, gender studies, ethnic and cultural diversity and 
Aboriginal and Torres Strait Islander education. 
In 1995 the Curriculum Review Commillee identified the need for a coordinated 
approach to curriculum development and the State Government established the 
Interim Curriculum Council of Western Australia - formerly known as the Secondary 
Education Authority (SEA). Officially constituted in August 1997, the Curriculum 
Council is a powerful agency which has the task of directing curriculum development 
in Western Australia for all education systems. It is independent of the Education 
Department of Western Australia (EDWA) and serves all education systems. Every 
sector (Independent, Catholic and Government schools) is represented on the council. 
In 1996 the Interim Curriculum Council produced the Draft Curriculum Framework, 
an outcomes based approach to schooling, which was mandated for all schools in 
Western Australia. After public comment and review it was published as the 
Curriculum Framework (1998). 
The Curriculum Framework identifies what students need to achieve and ensures they 
do so by emphasising what is actually learnt as opposed to what, when and how 
something is taught. This focus on outcomes represents a major shift in school 
curriculum from a focus on educational inputs and time allocation toward one that 
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emphasises the desired results of schooling. The framework, unlike social studies 
documents, has a K-12 approach which provides an outline of the phases of 
schooling. Theoretically this enables students to progress smoothly through their 
education and avoid any major disjunctions between their phases of schooling 
providing the basis for continuity and consistency in their education (Curriculum 
Council of Western Australia, 1998, p. 14). The Curriculum Framework is a long~ 
term educational refonn with anticipated implementation in all schools by the year 
2004. 
Rnearch questions 
Given the scarcity of research into the status of social studies in Australian secondary 
schools and in particular, that of Western Australian secondary schools, the f•lcus of 
this case study was to ascertain how the subject was perceived by Year 9 students in 
one metropolitan Government high school in Western Australia. A second aim was to 
identify the factors which contributed to these attitudes. 
The following research questions directed this case study research: 
• What are Year 9 student attitudes toward social studies? 
• What factors influence Year 9 student attitudes toward social studies? 
The two issues arising from these questions (the status of social studies and the 
factors that affect its status) have been investigated in varying degrees by educators, 
particularly in the United States where status studies in social studies have spanned 
some fifty years (Jersild, 1949). The research literature related to these issues is 
explored in detail in Chapter 2. 
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The case study school provided a Year 9 cohort of 144 students. The research 
employed both qualitative and quantitative techniques. A survey (quantitative) and 
focus group interview (qualitative) seeking to establish the status of social studies and 
the factors that influenced student attitudes towards social studies. The study was 
undertaken in the last week of the last tenn of the 1998 school year. The students had 
virtually completed their social studies program for that year and as a result could 
reflect on the year's work. A questionnaire based on .)~udent Altitude Toward ._)'ocwl 
Studies (SA TSS) developed, trialed and extensively tested by Moroz ( 1996) was used 
for the survey. The data from the 94-item instrument was analysed using the 
Statistical Packages for the Social Sciences Version 8.0 for Windows [SPSS 8.0] 
(1997). 
Definition and terms 
An/tudes: Like values, attitudes are parts of human feeling. They are related to values 
but make less use of relevant justifYing reasons. They are predispositions leading a 
person to respond either favourably or unfavourably to other people, to events, 
situations and even objects (Maltby, Gage & Berliner, 1995, p. 475). 
Classroom Learning Environment: The physical surroundings and interpersonal 
relationships that create the conditions for development and learning within a 
classroom setting. 
Curriculum Framework: The Curriculum Framework sets out what all students 
should know, understand, value and be able to do as a result of the programs they 
undertake in schools in Western Australia from kindergarten to Year 12. Its 
fundamental purpose is to provide a structure around which schools can build 
curriculum. It is neither a curriculum nor a syllabus, but a framework to direct the 
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proviSIOn of learning opportunities for students attending government or non-
government schools or home schooling. II is aimed at giving schools and teachers 
tlexibility and ownership over curriculum in a dynamic and rapidly changing world 
environment (Curriculum Council of Western Australia, 1998, p. I). 
Elementary School: The American tenn for primary school which equates to Years 
1-8 (ages 6-13) in Western Australian schools. 
Gender: Social expectations about behaviour regarded as appropriate for the 
members of each sex. Gender does not refer to the physical attributes in terms of 
which men and women differ, but to socially formed traits of masculinity and 
femininity (Giddons, 1995). 
Gender Stereolyping: Overgeneralisation about the social role and/or expectations of 
someone. 
Government High SchooVSecondary Schools: These schools are part of the Western 
Australia Government schools system which are constructed, funded and operated by 
the State Government. They are all coeducational schools which cater for Years 8-12 
(ages 13-17). The schools in the Perth metropolitan area are typically structured in the 
following way: 
• Lower school (Years 8-10): usual ages 13-15 years 
• Upperschooi(Years 11-12): usual ages 16-17years 
Ukert Scale: A type of survey item where the respondent is to "indicate their 
agreement or disagreement [to an attitude starement] along a five-point (or sometimes 
longer) scale ranging from 'strongly agree' to 'strongly disagree" (Bums, 1997, p. 
460). 
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Outcomes Based Education: A leamer.centred, results·orientated approach to 
learning. It is defined by outcomes, aided by instructional coaching, based on 
culminating achieveMent of the desired learning outcomes, orientated to inclusive 
success, characterised by cooperative learning and confirmed by criterion validation 
(VanDer Horst and McDonald, 1997). 
Perceptions: The act of attributing meaning to a sensation ar.dlor to something seen, 
heard, touched and so on; the meaning(s) we attach to "the raw information we 
receive through our senses" (Maltby, Gage & Berliner, 1995, p. 650). 
SATSS: Student Attitudes Toward Social Studies: A questionnaire developed by 
Moroz ( 1996) to ascertain attitudes toward social studies in primary schools. 
SSATSS: Secondary Student Attitudes Toward Social Studies: A modified version of 
SATSS suitable for secondary students. 
Social Science: An empirical, agnostic approach to the study of society; the scientific 
method is applied to the exploration of social behaviour and social institutions. 
Social Studies: The integrated study of the social sciences and humanities to promote 
civic competence. Within the school program, social studies provides a coordinated 
and systematic study drawing upon such disciplines as anthropology, archaeology, 
economics, geography, history, law, philosophy, political science, psychology, 
religion and sociology as well as appropriate content from the humanities, 
mathematics and natural sciences. The primary purpose of social studies is to help 
young pevple develop the abilit)l to make informed and reasoned decisions for the 
public good as citizens of a culturally diverse, democratic societ)l in an independent 
world (National Council for the Social Studies, 1998, p. I). 
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Social Studies K-10 Syllabus: A "conceptually based, multi-disciplinary" syllabus 
which emphasised a "child··centred, active learning, inquiry approach with a strong 
focus on the study of values and social interaction skills. It sought to help students 
understand contemporary society, develop social and intellectual skills, clarify their 
personal values and improve their social competence" (Moroz, 1996, p. 5 ). 
Society and Em•ironment Learning Area: The Society and ~:·nvtronment /.earning 
Area enables students to understand how and why individuals and groups live 
together and interact with and within their environment. It encourages them to 
actively explore, make sense of and contribute to the world around them (Curriculum 
Framework, 1998, p. 250). Unlike social studies, Society and Environment adopts a 
more teacher facilitating, child-centred role and aims to make tasks and assessments 
outcomes based for students so as to shed the traditional didactic role of teaching and 
learning. 
Student Outcome Statenumts: Student Outcome Statements describe the outcomes 
which students could be expected to achieved as they progress through schooling. 
They are grouped on the basis of eight learning areas, embracing all areas of the 
curriculum currently taught in schools. (National Professional Development Program, 
1995, p. 9). 
Unit Curriculum: The social studies syllabus for Years 8-10 was initiated from the 
restructuring of the curriculum at the lower secondary level in 1987 and was designed 
to give more choice to students by moving away from academic subjects to encourage 
and develop vocational courses. Today Unit Curriculum is still being used in some 
Western Australian secondary, Government and non-Government schools. 
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CHAPTER TWO 
REVIEW OF LITERATURE: THE STATUS OF SOCIAL STUDIES 
I ntrod uc:ti on 
In this chapter the research into the social studies learning area is examined. The 
findings of previous research focus on investigating the status of social studies in 
schools and the factors that impact on the students' attitudes. These findings serve to 
inform this case study. 
The review of the major research findings serves to offer an insight about the status of 
social studies in other contexts with which the findings of the present study may be 
compared and to also highlight the lack of, and need for, research into the status of 
social studies in Western Australian schools. Finally, the literature review provides a 
theoretical framework for the study derived from an existing model. 
Previous social studies research 
The literature suggests that much of the research dealing with attitudes toward social 
studies can be described as being either "status" or "causal" studies (Haladyna, 
Shaughnessy and Redsun, 1982). Status studies, often using surveys, focus on how 
students and teachers feel about a particular school subject in relation to other school 
subjects. Causal studies attempt to identifY and explain the factors which contribute to 
the development of the attitudes held by the students or teachers toward a school 
subject. Causal investigations are, by nature, "more rigorous" than status studies and 
have led to the development of a theoretical basis for research into attitudes toward 
social studies which status studies could not provide (Moroz, 1996, p21 ). 
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Student allitudestowlrd socilllludles 
For mort! than fifty years, status studies have reported negative findings about social 
studies. Literature has been replete with research papers and studies reporting the 
poor stale of the subject in schools, particularly in the United States (Jersild, 1949; 
Hennan, 1965; Fernandez, Massey and Dornbusch, 1976; Schug, Todd and Beery, 
1984; Morrissett, 1984; Goodlad, 1984; Shaugnessy and Haladyna, 1985; Pahl, 1994). 
Unfortunately there has been a scarcity of attitudinal studies in Australia and for this 
reason it is imperative more research is undertaken. However, the few studies that 
have been conducted in Australia have produced results that generally confinn and 
contradict aspects of the findings from other parts of the world (Fraser, 1981; Moroz 
and Washboume, 1989; Print, 1990; Moroz, 1996). 
The literature frequently presents findings showing social studies to be the least-liked 
subject at both primary and secondary levels of schooling in the United States. 
Haladyna and Thomas (1979) found social studies to be the least popular subject 
studied at the elementary and junior high school leveL They also concluded that 
student antipathy toward social studies was not directly correlated to their antipathy 
toward school in generaL The research teams of Shaver, Davis and Helbum ( 1979) 
and Shug, Todd and Beery (1984) concluded that a majority of students found social 
studies to be uninteresting, unimportant and insignificant with a lack of variety 
employed in teaching methods. In 1985, Shaughnessy and Haladyna found that most 
students surveyed indicated that social studies was boring anu irrelevant doing little to 
inspire student interest. The problem for social studies in schools in the United States 
according to Shaughnessy and Haladyna (1985, p2) is that "social studies is the least 
stimulating and least liked subject." Borton (1985) presented findings which showed 
social studies was the least liked subject of students from grade two '.o nine. 
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An associated concern with the low status of social studies is the grade-level decline 
in attitudes toward the subject. It seems the longer students stay at school the less they 
like the subject. Research by Kaoru, Thomas and Karns (1969), Haladyna and 
Thomas ( 1979), fraser ( 1981 ), Moroz and Wash bourne ( 1989) and Moroz ( 1996) 
have shown there exists a significant deterioration in attitude toward social studies as 
students progress from one year to the next: "the negative attitudes toward social 
studies appear to increase as the b'fade levels increase" (Crawley, 1988, p!O). The 
Moroz (1996) study reported a 23.2% decline in student attitude toward social studies 
from Year 4to Year 7. However, attitude toward other primary school subjects fell by 
only 8.6%. 
Other curriculum areas such as mathematics (Reyes, 1984), science (Rakow, 1984; 
Schibeci, 1984) and reading (Di Sibio and Savitz, 1983) share a similar image 
problem with social studies, but not to the same extent of being considered the 'least-
liked' and 'least-valued' subject. Fernandez et al. (1976) concluded that high school 
students believed that social studies was less important than mathematics and 
English. Similarly, in findings reported by Moroz (1997, p2) students considered 
social studies to be the "least-liked of the traditional core subjects." 
Research by Moroz from 1996-1998 with primary school students has provided an 
insight into the attitudes to the learning area in metropolitan and country Government 
primary schools in Western Australia. While social studies in United States 
elemental}' schools appear to be unenjoyable, this contention is quite the antithesis in 
Western Australian primary schools. Moroz (1996), in a study of 3132 motropolitan 
and 696 country students found, overall, students were positive about social studies, 
valuing it as an important and worthwhile subject despite ranking it as the least-liked 
of the traditional core subjects. The low status of social studies was attributed to the 
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way it was delivered and the "uninteresting and irrelevant topics," particularly at the 
Year 7 level where students were significantly negative about the learning area 
(Moroz, 1996, p2). 
Generally, students' attitudes toward school also have been shown to decline with age 
but recent research, using large samples of students, suggests that the dislike for 
school does not translate into a dislike for all subjects: some decline slightly, others 
show a greater decline and some even show a slight upward trend (Moroz, 1996). 
Moroz (1996) reported student attitude toward school declined from Year 4 to Year 7 
by 7.25%. 
The Moroz study has provided valuable data at the primary level, but secondary 
students' attitudes were not accounted for. Therefore more studies, much like this 
one. are needed beyond the Year 7 level to see whether the negative trend that was 
growing out of students rancour for the subject continues or ceases. 
Teacher attltudea toward soclallludln 
Thornton and Wenger (1990) simply support the overall low status of social studies in 
the school community, reporting that teachers and administrators generally assign 
higher status to subjects such as mathematics and reading. Evidence of this is the time 
of day at which social studies is scheduled to be taught, the amount of time assigned 
to it and the frequency with which lessons are cancelled. Findings by Goodlad (1984, 
p210) indicated: "There appears to be much less certainty (compared to English and 
mathematics) on the part of schools, particularly at the elementary level, about either 
the importance of the social studies subjects or what should be taught in them." 
Jenness's (1990) data showed that middle-school educators considered social studies 
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"essential," while primary and high school educators found it "important." Students 
considered it ··important,'' but not "essential." 
Findings such as those reported by Moroz and Washboume ( 1989, p3) depict a similar 
scenario in Western Australian primary schools with "high percentages of teachers 
who generally like social studies (95%), considered it to be a worthwhile subject 
(95%) and usually enjoyed teaching it (91%)." Print (1990, p24), as cited by Moroz 
( 1992}, found that primary teachers perceived social studies to have "moderate status" 
and to be '\veil behind English and mathematics." The teachers of the 3132 students 
involved in the Moroz (1996) study ranked social studies as the third most liked 
subject whereas their students ranked it twelfth from a list of thirteen. 
The current study did not focus on teacher attitudes toward social studies because of 
the time and cost considerations. This study focuses on student attitudes toward social 
studies. 
The Theoretical Basis of the Research 
In comparison to status studies, which present a pessimistic picture of social studies, 
causal studies offer encouragement to social studies educators and curriculum 
planners because "the detection of determinants of attitude can lead to policies and 
programs that take these factors into consideration and, in fac~ control for them to 
produce positive attitudes toward the social studies" (Shaughnessy and Haladyna, 
1985, p21). 
The theoretical basis for research into attitudes to social studies was postulated by 
Haladyna, Shaughnessy and Redsun (1982a), in a model (Figure 2.1) who proposed 
that student attitudes towards social studies were determined by three sets of 
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interrelated variables: student, teacher and classroom learning or learning 
environment variables which were exogenous and endogenous to the schooling 
process. 
THE SCHOOUNG PROCESS 
Student r··------. Student Attitudes 
Teacher Tuchlr Toward 
1 Social Studies 
L11mlng Environment __, LNmlng Envlronmtnt ______. 
Exogenous Variables Endogenous Variables 
' 
Figure 2.1: Foc1o11 1hlllnfluence otudftnt 111i1ude1D sociolllucleo. 
The exogenous variables included student, teacher and school socioeconomic factors 
(physical conditions of the school buildings and the status of the neighbourhood 
where the school class resides), student's home environment( s ), teacher 
qualifications, the nature of the social studies syllabus and various demographics such 
as the age and gender of the teacher and students. These according to the authors were 
all 'givens' and it was contended that they could not be manipulated by the teachers 
and other school personnel to produce changes in attitude. 
The endogenous variables were those which operated within a school and a classroom 
and encompassed teacher style and selection of strategies and resource adequacy, 
school modification of syllabus, size of classrooms and time devoted to social studies. 
According to the authors, these variables were the most powerful determinants of 
attitude change to social studies because they could be easily manipulated by the 
teachers. Both exogenous and endogenous variables work simultaneously to shape a 
student's attitude towards school and the subject being studied. 
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The variables of attitude in the Haladyna, Shaughnessy and Rcdsun ( 1982a) model 
include all independent variables (grouped under student, teacher and learning 
environment variables} which may in any combination influence the dependant 
variable of student attitude while the arrows hypothesise what causal relationship(s) 
exist among these constructs. 
The model explains that student attitude towards social studies relates to the 
interaction of a multiple set of factors related to teacher variables, student variables 
and learning environment variables. The causal type of research suggests that the 
teacher plays a key role in student attitude formation, more so than the content matter 
of the subject and that the teacher variables along with student and learning 
environment variables together determine student attitude towards social studies 
(Moroz, 1996 ). 
Student variables, teacher variables and learning environment variables provide the 
structure for the presentation of previous causal research findings. 
Student Variables 
Student variables include students' achievement, their perceptions of their own 
competence, their desire to do well, the learning strategies they employ, the broader 
social environment (including the family and community context), variables such as 
gender, motivation, self confidence, fatalism and a sense of the subject matter's 
impottance, which are all potential influences on students' attitudes. 
Researchers have reported that the poor image of social studies was caused by the 
students' belief that the subject was not relevant to their future occupation(s), and 
subsequently was not considered to be impottant as identified by Schug, Todd and 
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Beery (1984). Other studies by Shaughnessy and Haladyna (1985) report very similar 
findings with students regarding social studies as the least important subject matter at 
school because of a perceived "Jack of relevance to career preparation and life skills'' 
(p. 694 ). This general attitude was also reflected in the 1996 Moroz study, but more 
so in the upper primary school, as the younger students contradicted the previous 
findings perceiving social studies to be "an important and useful subject... where they 
felt they learnt a !ot...and that it would help them in understanding the world around 
them ... helping them to gain employment if they did well" (Moroz, 1996, p. 63). 
Betres (!983) and Print (1990), as cited by Moroz and Baker (1997), contend the 
closer students got to the stage when they may be leaving compulsory schooling and 
seeking employment, then the less relevant was the subject of social studies. 
Although research exists on gender differences in social studies, it is not extensive or 
complete with some researchers reporting significant differences and others no 
significant differences at all. According to Tittle (1986), educators are aware of boys' 
higher interest and achievement in mathematics and science, whereas girls seem to 
favour courses emphasising the language arts. Curry and Hughes (1965) reported a 
study which found high school junior boys preferred math and science courses in 
contrast to the girls who preferred English and social studies courses. Fraser (1981) 
found Australian girls, inespective of their year level, liked social studies more than 
boys did. Findings by Moroz and Baker (1997) indicate males were more positive 
towards science, computing, sport and mathematics while females were more positive 
about social studies, English and reading. Fouts (1990) found that girls enjoyed social 
studies more than did boys, but only when they had female teachers. On the contrary, 
Chase (1949) noted that boys showed a significantly stronger preference for social 
studies than girls. Herman (1965)- and then McTeer et al. (1975)- reported that girls 
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tended to like social studies even less than boys did due to the "fact that the content of 
the social studies curriculum is largely male orientated" (McTeer, 1975, pl68). In 
comparison to these studies, Haladyna and Thomas ( 1979) and Moroz and 
Washbourne ( 1989) reported no significant differences in student attitudes based on 
gender. 
In studies by Schug, Todd and Beery (1984), Stodolsky, Salk and Glaessner (1991) 
and Moroz (1996) it was found that although a negative attitude was perceived by 
students, at no time was degree of difficulty ever a key issue. Moroz found that about 
one third of the students he studied indicated "social studies was too easy, not 
challenging and that both the topics and activities were boring and that most students 
feel they could learn it on their own if they had to," (1996, p. 62). Stodolsky, Salk and 
Glaesner contend "degree of difficulty is not a prominent dimension in students' 
perceptions of social studies" (1991, pliO). 
Teacher Variables 
Teacher variables include teacher characteristics (age, gender, qualifications) and 
instructional style: enthusiasm, commitment to learning, commitment to social 
studies, attention to individual needs, praise, fairness, encouragement and authority. 
Research by Schug, Todd and Beery (1984), Shaugnessy and Haladyna (1985), Moroz 
(1996, 1998) and Moroz and Baker ( 1997) found social studies instructional practices 
played a significant role in shaping the attitudes of students toward the subject. In 
most case studies it was detected that while students preferred the interactive hands· 
on role play activities, teachers tended to opt for the traditional didactic whole class 
discussion style of teaching. Previous studies conducted in the United States by 
Schug, Todd and Beery (1984), Shaughnessy and Haladyna (1985) and Cuban (1991) 
I 
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as cited by Moroz and Baker ( 1996) have indicated that social studies "rates well with 
students where interactive, inductive and student-centred teaching/learning processes 
are to be found" (p. 46 ). Moroz ( 1996) reported that "teachers scheduled very little 
time for social studies" (p. 63) therefore suggesting reasons why time consuming 
child-centred activities were avoided. Clifford (1991) believes social studies teachers 
can alleviate the situation by 'bringing history alive in the classroom' by "[including] 
active learning by integrating it with the language arts [to] appeal to multiple 
intelligences" (pl2). In 1993 at the Institute for Research on Teaching, Brophy and 
Van Sledright, as cited by Baker and Moroz (1997), found exemplary social studies 
teachers used more experiential learning, varied their content resources and made 
constant comparisons between contemporary culture and the classroom topics being 
studied, making the subject more personally relevant and meaningful for their 
students. 
The literature consistently indicates that most teachers in the United States conduct 
social studies lessons in a similar way and that little has changed over the decades, 
that is, they continue to employ teacher-centred delivery rather than student-centred 
inquiry strategies (Shaver et al, 1979; Betres, 1981; Fancett and Hawke, 1982; 
Goodlad, 1984, Annento, 1986, Hornstein, 1990; Cuban, 1991). According to Cuban 
(1991, p204) this revelation is not at all surprising, who described it, in addition to the 
low status accorded to the subject, as one of two "enduring patterns" in social studies 
classrooms. 
The most common instructional strategies referred to in the literature are based on 
whole class, teacher-centred, text-book focused activities which invite little 
opportunity for an individual, action-orientated, student-centred approach. Baker and 
Moroz (1997) report the adherence to tmditional teaching practices in social studies, 
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more than the content. is what dissatisfies the students most about the subject. 
Clifford ( 1993) and Hutchens ( 1993) concluded that teachers should make use of a 
more diverse range of teaching strategies to improve the status of social studies. 
Previous status studies conducted in the United States (Cuban, 1991; Haladyna et al., 
1982) have indicated that social studies rates well with students where interactive, 
inductive and student-centred teaching/learning processes are to be found. As 
Hutchens (1993) discovered, students become 'hooked' on sooial studies when it 
involves cooperative learning and student research strategies. 
Hutchens ( 1993) advocates using cooperative, student research strategies and 
integrating social studies with the language arts and educational technology as a 
means to 'hooking' students onto social studies. Newell (1994) suggests investing 
largely in cooperative learning techniques. She found that students engaged in 
cooperative learning processes in social studies lessons developed positive self 
acceptance and academic self-esteem, improved learning skills, a greater liking for 
school and greater motivation to participate in classroom activities. 
Patrick and Hawke (1982) found that the textbook was the foundation of instruction 
and learning in most classrooms. McKinney and Jones (1993) assert students find 
social studies more appealing when children's books are incorporated into lessons as 
opposed to a formal social studies text. Not only does the student attitude toward 
social studies improve with the use of children's books report the authors, but there is 
also more knowledge gained by the students. Anderson and Armbruster ( 1983) argued 
that students' negative attitudes were attributed to an over reliance on textbooks by 
classroom teachers. According to Turner (1980, p22), many students "lacked the 
reading skills to make effective use of their social studies textbooks ... and tl.tis would 
REVIEW OF LITERATURE" THE STATUS OF SOCIAL STUOES 23 
set off a chain reaction of frustration, dislike for socials studies and negative 
learning.·· 
Bowman (1988) found that by doing small group work, usmg computers and 
developing critical thinking skills, students became more positive about social 
studies. Moroz (1996) reported students agreed there should be more computer 
activities and small group work despite ever doing very little, if not at all, of either. 
Some researchers have suggested that teachers' preoccupation with management and 
control in social studies classes has precluded inquiry or action-orientated strategies 
from being adopted (Morrisett, 1980; Shaver et al., 1977) while "some teachers are 
frustrated by students who cannot deal with active learning" (Morrisett, 1980, p563). 
McKinney and Larkins ( 1982) found that teacher enthusiasm was positively related to 
student achievement, while Haladyna, Shaughnessy and Redsun (1982b) noted that 
the following teacher variables were consistently and highly related to student 
attitudes in social studies: enthusiasm for subject, knowledge of subject matter, a 
commitment to helping students learn, frequent use of praise and reinforcement and 
the provision of individual attention. Joyce (1986) found a link between positive 
student attitudes and teachers who made the subject more personally meaningful for 
their students. Findings by Fernandez, Massey and Dornbusch (1976) indicated social 
studies teachers did show more interest in their students as people than did teachers of 
English and mathematics, but they were not appreciably higher in friendliness, 
helpfulness or praise. The interpersonal atmosphere of the social studies classroom 
was not distinctive. 
Teacher variables were not included in this case study research due to prohibitive 
time and cost considerations. However, 'perceived teacher attitudes to social studies' 
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and 'perceived teacher attitudes to students' constituted two constructs in the ,\:\A'l:\S 
questionnaire and are explained in Chapter 4. 
learning Environment Varlablee 
Learning environment variables include the location of the school, size of the school, 
socioeconomic factors, class size, classroom climate, classroom organisation and 
enjoyment of classmates and student and teacher perceptions about their learning 
environment. 
Research by Fouts ( 1989) found classroom environment had a significant impact on 
both the teaching and learning of social studies. The findings in the Fouts study gave 
support to the Haladyna et al. (1982a) theory and showed that students in certain types 
of classroom environments have a more positive attitude towards social studies than 
do students in any other environments, and that these environments, are to a large 
degree, under the direct influence of the classroom teacher. Fouts contends that weak 
classroom management where '1he students do not behave in an orderly and polite 
manner and have little attentive interest in class activities or assigmnents" (1989, p. 
142), is typical of a class with negative attitudes towards social studies as teacher 
"support, involvement, affiliation and innovation" (1989, p. 145) is considered low. 
Conversely, Moroz (1996) found tha: a positive finding of his research was the 
student perception that "teachers clearly explained social studies lessons and had 
control over students" (p. 63), thus giving reason as to why primaty students in 
Western Australia find social studies more enjoyable and view it in a positive way 
compared to their American counterparts. 
Similar to the vie" advocated by Ireland and Malone (1995), Downs (1993) 
advocates using student surveys and interviews with parents to maintain a positive 
REVIEW OF LITERATURE: THE STATUS OF SOCIAl STUDIES 25 
learning environment in social studies classrooms. Catlin and Kalina (1993), as cited 
by Baker and Moroz ( 1997), wrote about the impact on teaching practices of quick, 
anonymous vtritten tCedback from students about their understanding of course 
content and their reactions to the instruction they received. The feedback allowed the 
teachers to adjust instruction to meet the needs of the learners, and thus, to improve 
the classroom environment. 
Two aspects of the learning environment variables, classroom environment' and 
'classroom management,' although not a focus in this case study research due to 
limited time and cost considerations, were identified 'as constructs in the Secondary 
Student Attitudes Toward Social Studies(SSATSS) questionnaire. These are discussed 
in Chapter 4. 
This case study examined aspects of the Haladyna, Shaughnessy and Redsun (I 982) 
model, focussing on Year 9 students' attitude (dependent variable) toward nine key 
constructs (independent variables) associateu with social studies: attitudes to school, 
attitudes to social studies, usefulness of social studies, perceived teacher attitudes to 
social studies, perceived teacher attitudes to students, classroom environment, 
classroom management, perception of own ability and parental support for social 
studies. 
SummiiY 
As the literature above reveals, status studies in United States schools contends 
students consistently do not like social studies, do not consider it to be important and 
subsequently place little value on it as a way to helping them procure employment. 
The attitude of students in Western Australian primary schools as identified in studies 
by Moroz (1996, 1998) depicts quite the opposite with students in Year 4 liking the 
lr ...•....... ·.· .. 
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subject and then growing to dislike it by Year 7. Positive attitudes toward the 
discipline occur early in school at a Year 41evel and gradually decline towards Year 7 
due to both the nature of the subject and the way in which it is taught. 
Research in the United States has depicted negative attitudes at all year levels while 
research in Australia has been confined mainly to primary schools, only giving an 
indication of students' preferences for social studies at an early year level. As no 
substantial studies in Australian high schools has been conducted, this research sought 
to identify the status of social studies in the lower secondary classes of Year 9 
students at one Western Australian Government secondary schooL 
The Haladyna, Shaughnessy and Redsun (1982) model provided a theoretical basis for 
a more sophisticated approach to the investigation of the two enduring problems 
faced by social studies educators: the poor status of the subject and the limited range 
of instructional strategies used by teachers. Three sets of variables (student, teacher 
and learning environment) were identified with only the student variable studied. 
With a multitude of studies reporting the negative attitudes toward social studies 
(Fernandez, Massey & Dornbusch, 1976; Shaughnessy, Haladyna & Redsun, 1982; 
Schug, Todd & Beery, 1984; Shaughnessy & Haladyna, 1985; Print, 1989; Moroz, 
1996, 1998; Moroz & Baker, 1997) in succeeding years of primary schooling (Moroz, 
1996) it was important for such research to be undertaken, especially in Australia 
where a dearth of information exists. The literature review has served to demonstrate 
the absence of research into the status of social studies in Western Australian schools 
and thus provide one of the motivations for the present study. 
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Chapter 3 addresses the design of the study discussing the demographics, sample 
population, instruments used, data collection and analysis and the results from the 
fOcus group interview. 
-. (' 
DESIGN OF THE STUDY 
Introduction 
CHAPTER THREE 
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The purpose of this study was twofold: firstly to investigate the current status of social 
studies in Year 9 at one Western Australian Government high school located in the 
Perth metropolitan area and secondly, to determine the factors influencing Year 9 
student attitudes. 
This chapter includes a detailed description of the case study school, the cohort of 
students, the questionnaire and the method of data collection, the procedure followed 
for the collection of data, analyses employed, the limitations and the ethical 
considerations of the study. 
Two heuristic questions guided the design of the study: 
• What are Year 9 student attitudes toward social studies? 
• What factors influence Year 9 student attitudes toward social studies? 
Popullllon and Survey Sample 
The survey included all Year 9 students from one metropolitan Government high 
school in Western Australia. A Government school was chosen as the focus of the 
case study as opposed to a Catholic or Independent school as these schools are 
invariably different possessing special fees with a sometimes single gender student 
population holding an exclusive and/or elitist image (Moroz, 1996). It was decided to 
exclude these potentially extraneous factors by using a Government school, which in 
semester one of 1998 were the high schools that accounted for approximately 66.6% 
· •.  .. • .······~' " ;. '·· ,. 
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of all full-time secondary students in the metropolitan area (Education Department, 
P"rsonal communication, November 1998). 
The case study school was established in the early 1970s and is located in one of the 
northern 'leafy-b>reen' suburbs within the Perth Education District. The school caters 
for some 1450 students with 276 Year 8, 297 Year 9 and 327 Year 10 students (lower 
secondary), 560 in upper secondary and 110 teaching and non-teaching staff. The 
school has approximately four moin feeder primary schools contributing to the 
student body annually. 
In Year 9, there were 10 social studies classes with 320 students whose ages ranged 
from 13 to 14 years. The study took place over two days on the last week ofT erm 4, 
in December, 1998. Six of the Year 9 classes participated in the study; three in the 
morning (10.10-ll.OOam) and three in the afternoon (1.15-2.25pm). Three of the 
remaining four classes were unable to take part due to timetable clashes. One teacher 
did not feel comfortable with the survey and declined the opportunity to participate. 
All students at school and in class on the day of the survey were included in the study. 
None refused to participate. In total, 144 Year 9 students completed the questionnaire. 
They made up 45% of the Year 9 cohort at the case study school. Eight students were 
absent from their class and did not participate in the survey. 
The reason for investigating Year 9 students and not the other year levels is because 
Year Ss are the incoming students just settling in and Year lOs are the outgoing 
students considering whether or not they want to continue on to post-compulsory 
education or find employment. Year 9, unlike the former two year levels, is 
established and non-transitional in the lower secondary school. 
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Datlgn 
The design was quasi-experimental in nature, employing both quantitative and 
qualitative techniques. It incorporates the use of an attitude scale presented in a 94-
item questionnaire to identity the attitudes of students towards social studies 
(quantitative). This was then followed by a focus group discussion sesSion 
(qualitative) where two randomly selected students, one from each of the six 
participating social studies classes were asked to participate. The aim of the focus 
group interview was to gain student insights into the status of social studies. In other 
words, to try to determine why the students felt the way they did about Year 9 social 
studies. 
A pilot study was not required for the study as the chief instrument used for the case 
study was based on a questionnaire extensively trialed and tested in a recent 
widespread status study in Western Australia by Moroz ( 1996) with approximately 
4000 students from city and country primary schools. 
Instrument used In the collection of data 
The instrument used for collecting the quantitative data about student attitude toward 
social studies was the Secondary Student Allitudes Toward Social Studies (SSA TSS) 
questionnaire. A focus group interview discussion was held with a group of students 
to obtain qualitative data. 
Student Alliiudes Toward Social Studies Questionnaire: 
The case study used an instrument known as Secondary Student Attitudes Toward 
Social Studies (SSATSS). This questionnaire was based on the earlier Student 
Alii tudes Toward Social Studies (SA TSS) questionnaire designed by Moroz who 
trialed and extensively tested the instrument during his research in 1996. Minor 
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modifications to SAn·~'.\' were necessary to make it more suitable for use with 
secondary students. Changes were made to student demographics to the list of 
subjects studied and negatively phrased items within the nine constructs were 
reworded to read positively. 
SSATSS is an instrument in the form of a questionnaire that incorporates a five point 
Likert-type attitude scale with 94-items. The first three questions obtained student 
demographic information (gender, year level and the sex of their social studies 
teacher), then five parts: A, B, C, D and E addressed classroom environment, 
instructional practices, social studies in comparison to other school subjects, 'likes' 
and 'dislikes' of social studies in an open-ended section. The questionnaire included 
two 'stand-alone' items (49 and 94) [see Appendix A]. 
The 46 items in the "classroom environment" section or Part ,t... of SSA TSS were 
structured around nine constructs or issues. Each construct had five items which were 
cycled throughout the questionnaire to minimise the patterning of responses. Students 
were to respond to the items using a five-point scale ranging from "strongly agree" 
(5), to "neither agree or disagree" (3) and "strongly disagree" (I). The nine constructs 
were: 
• Attitudes to school, 
• Attitudes to social studies 
• Usefulness of social studies 
• Perceived teacher attitudes to social studies 
• Perceived teacher attitudes to students 
• Classroom environment 
• Classroom management 
.,- '· ' .; ' "' 
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• Perception of own ability 
• Parental support for social studies 
The nine constructs were all considered to be independent variables which impacted 
on the students' attitude toward social studies (the dependent variable). These were 
validated by Moroz ( 1996) [see Table 3.1] and are discussed under 'Reliability 
values• in this chapter. 
Twenty-eight "instructional practices" comprised Part B of SSATSS. In order to 
establish the range and frequency of occurrence of social studies instructional 
practices, students were required to indicate how often they were engaged in these 
activities during their social studies lessons. The five-point scale ranged from "at least 
once a week" (5) to "hardly ever" (1). 
In part C of SSA TSS students were asked to state their liking for I 4 school subjects on 
a five-point scale ranging from "like a lot" (5) to "dislike a lot" (1). The neutral 
response was "not sure" (3). The subject areas included the traditional "core" subjects 
of mathematics, science, social studies and English and other 'elective' subjects in 
order to more accurately survey student preferences within the wider curriculum. 
Part D requested students to address two open-ended items about their "likes" and 
"dislikes" in social studies. These were analysed by categorising student responses 
into social studies "instructional practice," "content," "skills," "teacher" and "other." 
Two 'stand-alone' questions constituted Part E. The final Item (94) required students 
to indicate how much they liked social studies by responding on a five-point scale. 
The responses ran5ed from "social studies is my favourite subject" (I) to "social 
studies is okay" (3) and "I don't like anything about social studies at all" (5). This 
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stand alone item was included to validate the 'attitudes to social studies' construct 
and the items relating specifically to students' attitudes toward social studies. 
Item 49 "I like my social studies teacher" was another stand alone item and asked 
students to respond using the five-point Likert Scale described above for Part A of 
SSA 1:~s. The theoretical framework (Figure I) suggests teacher variables are the most 
powerful determinants of student attitude as they can manipulate and dictate the class 
environment and students. This item was also included as a validation tool to the 
'perceived teacher attitudes to studer.'c' construct and the items related specifically to 
students' 'perceived teacher attitudes' towards students. 
Reliability valuea 
Estimates of the internal consistency of each SSATSS construct were calculated using 
Cronbach's alpha coefficients in SPSS 8.0. Table 3.1 shows the standardised alpha 
coefficients for tbe Moroz (1996) pilot study and final survey of the SATSS 
questionnaire. 
Table 3.1: SA TSSfSSA TSS cons1ructs and reliability eatimatea 
............... c-
Connucb 
""" 
.... , 
''"" 
...... sAns SSATSS 
Altitudee to ad100I 0.793 0.795 0.812 
Attitucle& to social studies 0.852 0.842 0.885 
Usefulness of eoc1s1 studies 0"' 0.758 0.803 
Peroe!wlld teacher attitudes to 0.615 0.554 0.657 
--Peroeived leedler attitudes to 0.505 0.673 0.801 
-Clltaeroom envitlrtrMnl 0.225 0.450 0.573 
Clllllnml management 0.679 0.641 0.719 
OWntbiily -<1.275 0.767 0883 
-..J:""'""""''" 0.694 0.713 0.812 
-
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The reliability values for the pilot study ranged from -0.275 to 0.852. The data show 
for the final version of SA1~~s. the internal consistency and reliability values ranged 
from 0.450 to 0.842 and for SSA1~,~~. 0.573 to 0.885. These improved results probably 
reflect the improved understanding and literacy levels of Year 9 students compared to 
Year4-7 primary school students in Moroz's study. 
The SSATSS alphas show an improvement from the SATSS results in each of the nine 
constructs. The three constructs 'perceived teacher attitudes to social studies,' 
'classroom environment' and 'classroom management,' while indicating an 
improvement, continue to have low alphas in comparison to t.he other constructs. 
However, the correlation is still considered to be "moderate enough" (Bums, 1997, 
pl98) to suggest a 'substantial relationship' between items. The 'attitude to social 
studies' construct continues to express the highest alpha result indicating a strong 
relationship between the items that form the construct. 
An alpha coefficient indicates both the direction and the strength of relationship 
between two variables. The direction of relationship is indicated by the sign ( + or -) 
and the strength of relationship is represented by the absolute size of the coefficient, 
in other words how close it is to +1.00 or -1.00. The following descriptors in Table 
3.2 devised by Bums (1997, p198) are used in Chapter 4 to facilitate discussion of the 
analysis of the data: 
Table 3.2: Cronbach'a alpha coefficient deacriptor~ 
0.90- f.OO 
0.70. 0.90 
0.~-0.70 
0.20-0,40 
Ve<y r;glo oorrelation 
High-
............... 
low correlation 
Very slrong rei!~ 
Marked reletioneh" 
Sibstanli!!ll relationaJI1l 
Week relation~ 
Relalionahlp ao amaD as to be 
-· 
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Data collection 
Research assistants: Two research assistants (both third year Bachelor of Education 
students) were trained by the principal researcher in all aspects of the data collection: 
1. Introduction. This involved explaining to students and teachers who was 
conducting the survey and the reason for it. 
2. Explanation of instructions. Some sections of the questionnaire involved different 
answering techniques because of the different response formats. The research 
assistants were required to explain the different response fonnats and how the 
questionnaire was to be completed. 
3. Reabing and pacing. Research assistants were given practice on how to read 
SSATSS aloud so that reading and language difficulties would not interfere with 
students' ability to answer the questions and to ensure progress and completion within 
the time frame of 50 minutes (class period). 
4. Student assistance. Research assistants were given an indication of likely queries 
and appropriate responses to ensure that all prompts would be consisten~ e.g., One 
Year 9 student, prior to the survey, queried the subjects "media studies" and "home 
economics." These were explained in more familiar terms to students such as 
'advertising' and 'cooking.' 
Procedure: The survey of 144 Year 9 students was completed on the same day in one 
50 minute period. Most students required only 30 minutes to answer the 
questionnaire. Only one visit was required to the school. This made the logistics of 
the survey day less of a problem and minimised the disruption for other classes. Each 
research assistant was responsible for two classes. 
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The research assistant explained the purpose of the study to each Year 9 class, telling 
students participation, although beneficial to the study, was not compulsory. Students 
were given the option to not participate. The structure of the questionnaire was 
explained to the students and the instructions and requirements for each section of 
SSAlX~ (A, B C and D) explained. The sample question and the first four 
demographic items were completed under the direction of the researcher and then 
students were given time to complete SSATS:~ at their own pace. Once completed, the 
questionnaire was collected by the researcher. 
Focus group Interview 
To ascertain what factors influenced the attitudes of students toward social studies, 
one focus group interview was conducted the day after the SSATSS questionnaire was 
completed. The group interview was informal, designed to "gather together a group of 
informants and [provide] them with the opportunity to engage in discussion" 
(Minichiello, Aroni, Timewell & Alexander, 1990, p. 97). It was decided to pursue 
the focus group technique after consideration of the advantages and disadvantages of 
individual and group interviews. Advantages of group interviews have been outlined 
by Isaac and Michael (1981}, Cohen and Manion (1989}, Walton (1995), Krueger 
(1996) and Sarantakos (1998) as follows: 
• they are more efficient and economical in terms of time than individual interviews; 
• in a group setting, interviewees can stimulate the productivity of other group 
members. 
• individuals can help one another recall, veritY and/or rectifY items of information; 
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• the group interview can bring together people with varied opinions, yielding a 
wide range of responses; 
• the results can reflect group behaviour and consensus; 
• it can reveal group interaction patterns; 
• in the Montesquieu tradition, they provide some quality cont· ols on data 
collections in that participants can eliminate false or extreme views by providing a 
·checks and balances' amongst the information. 
Twelve students (2 males and 10 females) were randomly selected from the class 
enrolment list to participate in the focus group discussion. Participation was 
voluntary. Students were given the option to not participate. No students declined. 
Student desks were arranged in a large rectangle with thirteen surrounding chairs -
one for each student and one for the researcher. Two microphones (one flat and one 
regular) connected to recording tape decks were placed at opposite ends of the table 
where two research assistants were seated approximately one metre from the table 
and were responsible for the recording fiom each of the tape decks and writing a 
seating plan to establish the placement of students. The assistants also recorded 
supplementary notes and prominent quotes from the discussion. 
Before the commencement of the discussion, students were encouraged to chat to one 
another to alleviate any nervous tension(s) between the group while waiting for the 
others to arrive. The principal researcher introduced the purpose of their study and 
explained the need for student participation, reminding them of the interview's 
complete confidentiality and anonymity. The following rules guided the discussion: 
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I. Wait until others have finished before responding, 
2. Speak clearly and avoid mumbling or talking too fast, 
3. Refrain from private conversations with others while at the table during 
discussion, 
4. Don't be afraid or embarrassed, feel free to say what you want as your opinion is 
valuable to the study and anonymity is assured. 
A series of predetermined questions guided the focus group discussion on the factors 
which influence Year 9 students' attitudes toward social studies. The group 
discussion was initiated and sustained by the following questions: 
• What do you like about social studies (and why)? 
• What don't you like about social studies (and why)? 
• How relevant is social studies to your anticipated future career? 
• If you had any advice to offer your social studies teacher now, what would it be? 
Wait time or pause time was used after each question to allow students time to think 
about their response. On completion of the discussion, the chief researcher thanked 
the students for their assistance. 
Dill analyala 
The computer package Statistical Packages for the Social Sciences version 8.0 for 
Windows [SPSS 8.0} (1997) was used to conduct the data analysis of the 94-item 
questionnaire to ascertain the attitudes of students. The statistical tests used in the 
analysis of data were the 'Oneway' Analysis of Variances test (ANOVA), Wilkes' 
Lambda General Linear Model (Wilkes' Lambda GLM) between subject factors, 
means and frequency distributions and standardised alpha coefficients. 
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The open-ended items for the SSA 1:~s questionnaire were analysed by groupmg 
responses into five broad categories: 'instructional practices,' 'content,' 'skills,' 
'teacher' and 'other.' These data are reported by percentage and in terms of "most 
mentions." 
The data obtained from the focus group interview on factors affecting student 
attitudes was tape recorded with two microphones (one as backup) and then 
transcribed afterwards (see Appendix B) in a systematic analysis process which 
involved reviewing field notes, noting emerging themes, hunches, interpretations, 
ideas and constructing a diagram of the seating arrangements (see Appendix C). 
Umltatlona 
This research has certain limitations. 
1. This is a case study of one metropolitan Government secondary school, it is not 
intended to be generalised among Western Australian secondary schools, but rather to 
focus on the effect of contextual decision making on student attitudes. 
2. The study was limited to those Year 9 students who were present and willing to 
participate at the case study school on the two days the research was conducted. 
3. Group environments do encourage people to express views and to evaluate 
situations, especially when 'encouraged' or 'manipulated' by the teachers/researchers. 
Nevertheless, this advantage caused minor problems in the group discussion such as 
those identified below: 
• The group conditions might have forced some students to hide their real opinions; 
DESIGN OF THE STUDY 40 
• Domination of the discussion by one girl affected the direction of the discussion 
most of the time with some students looking to her for backup on their responses. 
• One member did not contribute to the discussion; 
• A perceived trend of the b>roup to please the leader (Girl A) occurred; 
• Success of the focus group method relied very much on the qualities of the 
principal researcher, the students and the two research assistants; 
• Minor difficulties with keeping the discussion on track were experienced. 
Ethical considerations 
Before the research was conducted, it was mandatory that the study was cleared by 
the Edith Cowan University Ethics Committee. Written permission to conduct the 
survey was initially sent to the school principal who referred the study to the social 
studies Head of Department. Letters seeking parent's permission were made available 
to the Head of Department and to Year 9 teachers, who took the responsibility of 
informing parents (see Appendix D). All participants were informed about the 
purpose of the study, who was conducting it and how anonymity and confidentiality 
would be assured- neither individuals, the school, teacher's or student's names would 
be identifiable in the reporting process. It was stressed to students and teachers that 
their participation was voluntary. They had the right not to participate or to not 
respond to items if they so desired. Relevant documents regarding ethics clearance are 
contained in Appendix E. 
Chapter 4 discusses the results of the SSATSS questionnaire and the focus group 
interview with the Year 9 cohort. 
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CHAPTER FOUR 
ANALYSIS AND FINDINGS· SECONDARY STUDENT ATIITUDES TOWARD 
SOCIAL STUDIES 
Introduction 
This chapter presents the findings of Secondary Student Attitudes Toward ."iocial 
Studies (SSATSS) - Year 9 survey and specifically focuses on the following two 
heuristic questions: 
• What are Year 9 student attitudes toward social studies? 
• What factors influence Year 9 student attitudes toward social studies? 
Demographics, key issues, the status of social studies, instructional practices, students 
likes and dislikes and the results of the focus group interview form a framework for 
discussion of results presented in this chapter. Data showing all means, standard 
deviations, frequency distributions and Analysis of Variances (ANOV A) and Wilkes' 
Lambda General Linear Model (Wilkes' Lambda GLM) tests are provided in 
Appendix F. 
Demographics 
SSATSS questionnaires, completed by 144 Year 9 students from one metropolitan 
Government higb school, provided the data for the results presented in this chapter. 
All students present on the day of the survey and willing to patticipate were included 
in the survey. There were ten Year 9 classes at the case study school. These classes 
ranged in size from 19 students to 28. Six of the ten classes patticipated in the survey. 
Of the 144 student respondents, 69 (47.9%) were female and 75 (52.1%) were male 
(Table 4.1). All patticipating classes had male teachers. The teacher gender mix, in 
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Western Australian Government secondary schools, in 1998, was 61.9% female and 
38.06% male (Education Department, personal communication, 20 September 1999). 
The six male teachers had varied teaching experience ranging from 8 to 26 years. 
They each had taught at more than five high schools in their careers. All teachers 
taught both lower secondary Society and t:nvironment (social studies) and upper 
school social sciences such as geography, economics and history. 
Table 4.1: Student Gender 
Y•9 social studln 
- '""""' 
r .... 
clnsH 
c.., A 9 14 23 
C""B 16 9 25 
c ... c 9 17 26 
c""o 12 11 23 
C""E 9 10 19 
Class F 14 14 28 
T"" 
" 
.. 144 
""""""' 
,, 47.9 100 
Key constructs a11oc!ated with student attitudes toward social studies 
Much of the student questionnaire (SSATSS) endeavoured to draw out student 
attitudes to nine key constructs (or issues) associated with social studies: 
• Attitudes to school 
• Attitudes to social studies 
• Usefulness of social studies 
• Perceived teacher attitudes to social studies 
• Perceived teacher attitudes to students 
• Classroom environment 
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• Classroom management 
• Perception of own ability 
• Parental support for social studies 
Five items were linked to each of the above nine constructs and were cycled 
throughout the questionnaire to prevent students from patterning their responses. In 
the tables that follow, full results are provided for each item within each construct. 
Students were asked to respond on a five-point Likert Scale with responses ranging 
from "strongly agree" (5) to "strongly disagree" (1). The neutral point, "unsure" was 
(3). The response rate for items in this section of SSATSS was 99.3% or higher. 
Construct 1: Student attitudes to school 
Table 4.2 illustrates the overall results for items comprising the construct "Student 
attitudes to school". The mean scores for each item indicate students had a relatively 
positive attitude to school, with minimal variation among items. Students were most 
positive with regard to Item 4, "I am happy to come to school" (mean 3.87) with 
72.4% of respondents either agreeing or strongly agreeing. 
Students were least positive toward Item 22, "I like school" (mean 3.10) with 23.6% 
of respondents either disagreeing or disagreeing strongly and 36.1% unsure, a finding 
of some concern, as this implies that the case study school is not meeting the needs 
(educational and/or social) of these students. An acceptable standardised alpha 
coefficient of0.812 was obtained for this construct, suggesting a marked relationship 
between the items that form the construct. 
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Tabla 4.2: Construct 1 ·Student attitudes to school 
ltlmno. 
4 I am happy to IXIrl1e to sc:hool 
13 At Gd'lool J find most stt>j&c:ts lnlefes~ng 
22 I like school 
31 I tll(e most or the 1eect1ers in this school 
40 We have good rules ·~n our scllooJ 
Standardised slpha ooettiaent = 0.812 
Scale: 5-= Stlongtf agree, 3"' Unsure, 1 =Strongly disagree 
Due to rounding, row tolals may not sum to 100% 
SO"' S!andard Deviation 
' 
243 
69 
5.5 
8.3 
12.5 
PtrcenWgtt of lolll •tudentl 
• 3 2 
47.9 20.8 4.1 
36.8 32.6 20.8 
34.7 36.1 118 
29.1 40.2 18.7 
34.2 33.5 12.5 
Construct 2: Student attitudes to social studies 
1 
2.7 
2.7 
tt.B 
3.4 
6.9 
44 
""""''" 
so 
3.87 0.93 
325 0.96 
310 
"' 
3.19 0.96 
3.31 1.07 
The "Student attitudes to social studies" construct had three Items (5, IS and 23) with 
negative means and one with a barely positive mean (Item 41, 3.08). In each of these 
items, the highest modal response was "unsure" (see Table 4.3). 
In spite of this, students try to do as well as they can in social studies with strong 
agreement (over 70%) obtained for Item 32 (mean 3.92), "In social studies I try to do 
as well as I can" suggesting most students were keen to learn and do well regardless 
of whether they liked social studies and/or the activities employed within it. 
Nearly half(43.0%) of the students were unsure about whether they liked the topics 
taught in social studies lessons with 40.9% indicating what they learnt was 
interesting. A standardised alpha coefficient of 0.885 was recorded signifying a 
marked relationship amongst items within the construct. 
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Table 4.3: Construct 2. Student attitudes to aoclallludles 
Percentagn of total•tudentl 
ltlm no. .... 
' • 
3 2 
"""""'" 
so 
5 I enjoy the BC!ivilies we do in social 7S 18.7 472 24.3 8.3 2.77 
'" 
'""" 
t4 I like scx::illl studies 1.3 24.3 35.4 263 12.5 274 1.01 
" 
I ~ke the lq:lics we do in social studies 13 277 43.0 180 9.7 2.93 095 
" 
In social studies I try to do ~r.> well es I 23.6 52.0 180 4.8 13 3.92 086 
"" 
41 The thifl9S we learn in social studies are 4.8 29.8 40.9 16.6 76 J.OJl oc 
interesting 
Slandlrdised B~ ooeflicienl = 0.885 
Salle: 5 = Sll'tlogtf agree, 3 =Unsure, 1 = Sltongly dislqee 
Due lor~, rt:Ntlolals mey not sum 1o 100% 
SO = Standard Deviation 
Construct 3: Student perceptions of the usefulness of social studies 
Students indicate a moderately positive response about the value of social studies 
with four ofthe five items reporting positive mean scores. Almost half ( 48.5%) of the 
respondents were positive about Item 42 "I learn a lot in social studies." Over two-
thirds believed social studies enables them to understand more of the world around 
them (Item 6, mean 3. 71 ). Forty-four per cent of the respondents asserted they 
expected to make use of what they learnt in social studies (Item 15), yet saw little 
value in it as a means to helping them obtain future employment (Item 24, mean 
2.86). 
The high standardised alpha coefficient of 0.803 reflects a marked relationship 
between the five items which therefore, constitute a legitimate construct. 
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Table 4.4: Construct 3. Student perceptions of the usefulness of social studies 
P11cent.gel of totaltbtd<!:.tt 
Item no. 
' • 
3 2 
"""-
so 
6 Wlult we do in scx::ielstudies will ~ me 138 58.3 173 69 3.4 371 0_92 
understand more of the world around me 
15 I elqMICI to make liS6 of what I leem in 9.0 35_4 41.6 9.0 48 333 0_94 
social studies 
24 Ill do well in sOOal studies it wHI ~ me 5.5 20.1 40.2 22.9 11.1 2.86 1.04 
get a jcb 
33 Doing social studies is il'f90!1ant 7.6 30.7 405 17.4 34 122 0.96 
42 llaem a lot in aocial studies 69 41.6 ~·oa 104 4.1 3.37 0.90 
Standardiaed apha coef!iaent: 0.603 
Scale: 5: Strongly agree, 3 = UflSI.Ire, 1 : S!rongty disagree 
Due to roundilg, row totals may not sum to 1 00% 
50 ::: Staodard Deviation 
Construct 4: Student perceptions of teacher attitudes toward social studies 
There was strong agreement across respondents about how enthusiastic their teacher's 
were toward the learning area. Respondents thought teachers regarded social studies 
as important (Item 25, mean 4.01) and they were very certain their teachers were 
interested in the subject (Item 7, mean 4.28), with 45.8% sure that their teacher 
enjoyed social studies lessons (Item 16, mean 3.78). 
There was less agreement, however, about observable teacher behaviours: students 
were almost neutral about Item 34, "In social studies the teacher often talks about 
world news" (mean 3.06) and negative about Item 43, "My teacher likes to display 
our social studies work" (mean 2.31). With respect to the latter item, over 63.1% of 
respondents either disagreed or disagreed strongly, a finding of some concern. 
The standardised alpha coefficient of 0.657 indicates a substantial relationship 
between items (Bums, 1997, p 198). 
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Tibia 4.5: Construct 4 ·Student perception• of te~char lllltudae tow1rd soci1l :Jtudlae 
Pwcent.gel of loCII Jtudenta 
...... ... 
' • 
3 2 ... ..... so 
7 MJ I1!Jechel is intereAMI in &Oci8l stoditiB 479 34.7 125 41 06 428 084 
16 Mt leacher enjoys !SOCial sludlll8 leasOns 111 347 347 55 06 378 090 
25 MJ IMrtler lhinlls lilal 900111 studieS is 263 500 187 41 06 401 080 
-34 In social siiXIies the lellc:her oflflf1 talks 34 333 36.1 208 62 306 
'·" l!bol.it wM:l views 
43 t.tJ 1!llc:t1er likes lo display our ac:rial 06 8.3 27.7 47_2 15 9 2.31 086 
sM~es'Mifk 
Sll!rldlllrdile:l l¢hl weflicient = 0.657 
Scale: 5: Slroi9Y ape, 3 ,_ Un&Uill, 1 "Strongly disagree 
Duetl roonding, row totals fn8Y not sum 10 100% 
SO " Standard Deviation 
Construct 5: Student perceptions of teacher attltudas to studenll 
'Student perceptions of teacher attitude to students' are reported in Table 4.6. The 
strong standardised alpha coefficient of 0.801 indicates a marked relationship 
amongst items in this construct. Results from these items are instructional. They 
indicate 59.6% of the respondents were in agreement with Item 26, "In social studies 
lessons the teacher likes most of the students" (mean 3.62) and Item 35 "In social 
studies lessons the teacher is fair to us" (mean 3.60). Nearly half (49.6%) of the 
respondents indicated the teacher is interested in their opinion (Item 8) with just over 
half (52. 7%) affirming the teacher encourages them to do well (Item 44 ). 
The modal response "unsure" accounts for almost one-third of students in Items 26, 
35 and 44 while it is the second highest category in Items 8 and 17. 
j: 
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Table 4.6: Construct 5. Student perceptions of teacher attitudes to students 
Percantagn of totaiJtudlnb 
Item no. 
""" ' 
• 3 2 1 """ .... , so 
8 In I!IOCiBI studies lessoos lhe teacher is 10.4 388 36.8 10.4 3.4 3.43 094 
inlareeted in my q>\nion 
17 In soOBI studies lesscrrs the teacher tells 9.7 52.7 22.9 111 34 356 097 
me when my work is Qood 
26 In 90Cial stuc.'ies lessons lhe teacher bkes 17.3 42.3 29.1 76 34 362 097 
most of lhe aludeniS 
35 In soOBI studies lessoos the tli8Cher is 125 48.6 28.4 1.6 2.1 3.€0 0.91 
lair to us 
44 In soQal studies lessons the 1eactoer 8.3 44.4 28.4 15.2 3.4 3.36 0.98 
enoourages me to do well 
StandflrC!Sed alpha ooefliQenl" 0.803 
Stele: 5 = Strongty agree, 3 =Unsure, 1 "Strongly disag!ee 
Due to rounding, row totals may nol sum to 100% 
SO = Standard Deviation 
Construct 6: Student perceptions of classroom environment in social studies 
Table 4.7 provides the results for items based around the construct 'Student 
perceptions of classroom environment in social studies'. An interesting finding relates 
to the overall disagreement by respondents with Item 9 "I look forward to my next 
social studies lesson" (mean 2.39). Over 50% of respondents either disagreed or 
strongly disagreed while a further 36.8% were unsure. This finding suggests either the 
instructional methods, subject content, classroom environment and/or teacher are to 
account for the students not looking forward to their next social studies lesson. 
Half of the students agreed with Item 45 "In social studies I try to get a higher mark 
than my friends" with 45% of respondents either agreeing or strongly agreeing. 
Respondents indicated the students work well together in social studies lessons (Item 
18) with over 60% agreeing or strongly agreeing. 
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Of the respondents, 43.7% either agreed or strongly agreed social studies lessons were 
not noisy with just over one-third (33.3%) unsure and the remaining 22.8% 
disagreeing or strongly disagreeing. (Item 27, mean 3.25). 
The standardised alpha coefficient of 0.573 suggests a substantial relationship 
between items (Bums, 1997, pl98). 
Table 4.7: Construct 6 • Student perceptions of classroom environment in social studiH 
p~ of total studlnll 
Item no. .... 
' • 
3 
' 
1 
--
so 
9 I look lorward to my next social studies 0.6 8.3 36.8 
"'·' 
15.9 2.39 0.89 
..., 
18 In soc:i6! studies lessons the students 9.7 5\.3 25.0 10.4 3.4 353 0.95 
work well tngelher 
27 Social studies lessons are not noisy 9.0 34.7 33.3 16.6 6.2 3.25 1.03 
"' 
StudeniS do not WBB!e time in social 1.3 21.5 41.6 23.6 11.8 2.78 0.97 
""" """"' 
45 In social studies lily to get e higher mark 15.2 29.8 36.1 13.1 S.S 335 1.08 
lhan my frieods 
SIBndardised alpha ooefficienl ~ 0.573 
Scale: 5" Strongly Bgfee, 3: Unsure, 1 "Sll"ongly disagree 
Duo to roonding, rrJN totals may not sum lo 100% 
SO = Standard Deviation 
Construct 7: Student perceptions of classroom management In social studies 
A pleasing aspect of the findings, as Table 4.8 shows is the very positive result for 
Item I 0, "In social studies lessons the teacher is able to control the students" (mean 
3.94) with almost 70% of respondents either agreeing or strongly agreeing. Over 50% 
of respondents indicated "social studies lessons are well organised" (Item 28) with 
two-thirds (70%) believing the "teacher clearly explains what we have to do" (Item 
46). 
Almost half of the respondents (47.8%) indicated they had good materials to read and 
use in social studies lessons (Item 19). 
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The standardised alpha coetlicient of0.719 indtcatcs a marked relationship between 
the items that fonn this construct. There is su!"r1cient internal consistency to consider 
these items as fonning a valid construct. 
Table 4.8: Construct 7. Student perceptions of classroom management. in social studies 
Percent~gt~ of total students 
lttmno. .... 
' • 
3 2 
--
so 
10 In social studies lesson& the teadler is 342 35.6 17.4 69 2.0 394 101 
able b control students 
19 We have good rnalerie!s to read erd use 7.6 40.2 319 138 6.2 331 1.01 
in sodel studies 
28 In social studies lessons the class is well S.7 472 
"' 
9.7 3.4 3.51 0.92 
........ 
37 In so6el studies lessons there is lots to 6.9 21.5 43.7 21.5 62 303 0.98 
do when I finish my wori< eerty 
46 In social studies !he 1eacher oleartj 18.0 52.0 21.5 7.6 0.6 3.81 0.84 
e~q~lains what we have to do 
Sl!rldardiaed ~he ooeffiaent" 0.719 
Scale: 5"' Slrongtj agree, 3 =Unsure, 1 =Strongly disagree 
Due to rounding, rrJN lolals may not sum to 100% 
SO " Slllndard DeviBtion 
Construct 8: Student perceptions of their own ability in social studies 
Items assessing students' views of their own ability in socia1 studies are provided in 
Table 4.9. Every item registered a positive mean in this construct. Almost 70% of 
respondents either "agreed" or "strongly agreed" they could do all the work in social 
studies (Item 20, mean 3.78) with 51.3% "agreeing" it was not too hard for them 
(Item 29). Just over one-third (34.7%) of the students "agreed" it was easy for them to 
do their best in social studies (Item 38). 
Item 47, "I am a successful student in social studies" reported the lowest mean (3.23) 
in the construct, which while still positive, suggests although respondents know they 
can attempt all instructed tasks find difficulty in doing them. This has implications for 
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educators to reassess the teaching strategies they employ to ensure maximum learning 
and understanding is achieved by all students. 
A standardised alpha coellicient of 0. 883 was obtained for this construct indicating a 
marked relationship amongst items and therefore they constitute a valid construct. 
Table 4.9: Construct 8 • Studant perceptions of their own ability in social studies 
P~JC«~Ugn of toUI studlntl 
lim no. 
' • 
3 
' 
1 
.... _ 
so 
11 I am !he type to do well in social studies 9.0 37.5 36.1 13.1 4.8 3.31 1,01 
20 1 can do all the wOO: in social studies 21.6 48.2 17.4 8.3 4t 378 097 
29 Social studies is nolloo hard !of me 14.5 51.3 20. t 10.4 3.4 3.62 too 
38 It is easy for me to do my best in socl&l 8.3 34.7 37.5 15.9 3.4 3.32 094 
""""' 
47 I am a suooessful studeflt in social 11.1 33.5 J6.7 17.4 6.9 3.23 1.07 
sludies 
Standl!llrdiaed ~ ooeftic::lent = 0.883 
Scale: 5 = Sb'oolti agree, 3:: Unsure, 1 "SlrOf"l!ltv disagree 
Due to rounding, rw lot8!s may not sum 10 100% 
SO = Slandard Deviation 
Construct 9: Student perceptions of parental support for social studies 
Table 4.10 shows results from those items intended to illicit students' perceptions of 
parental support for social studies. Just over one-third (34.9%) of students "agreed" 
their parents encouraged them to do well in social studies while 34.9% were only 
encouraged to complete their social studies homework (Items 12 & 30). Twenty· 
seven percent of students "agreed" their parents considered social studies an 
important subject (Item 48) and 42.3% said they provided assistance with social 
studies homework when it was necessary (Item 21 ). Despite these moderately positive 
results, there remains significant numbers of respondents who indicated that their 
parents did not provide these forms of support. Almost 19% of students "disagreed" 
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their parents displayed any interest in social studies (Item 39) and a further 17.3% 
claimed their parents did not value it as an import~mt school subject. These results are 
alarming considering that 58.3% of students hdieve social studies enables them to 
understand more of the world around them (Item 6, Construct 3) and 35.4% consider 
it a useful subject (Item 15, Construct 3). 
A standardised alpha coefficient of0.812 was obtained for this construct. This high 
alpha suggests there is sufficient internal consistency between the five items to 
measure student perceptions of parental support for social studies. 
Table 4.10: Construct 9. St.ldent perceptions of parental support for social studiu 
P~JC:e~~tlgel of total students 
""" ... """ 
5 • 3 2 1 
,.,,_, so 
12 My parents enoourage me 1o do my 17.4 34.9 35.6 8.3 3.4 3.57 0.98 
social studies homewott 
21 My parents ~ me wilh my social 18.0 42.3 24.3 9.7 S.S 3.56 1.07 
studioo homework if I need ~ 
30 MJ parents encourage me to do my besl 23.6 40.2 25.0 6.9 4.1 3.71 1.().1 
in soaw studies 
39 My perenls are !ntereeted in the social 27 25.8 44.0 18.8 8.3 2.98 0.97 
studies work I do 
My parents llllnk that sooial sltdes !san 6.9 27.0 43.0 17.3 5.S 3.13 0.96 
i~nt schocliS!bjEict 
Standardised~ ooefficiant" 0.812 
Scale: 5" Slr0191 agree, 3 =Unsure, 1 "Strongly disagrea 
Due to rounding, row lolals may not sum to 100% 
SO = Standard Deviation 
Overall responsu to the key constructs 
The nine key constructs associated with student attitudes to social studies are 
presented in Table 4.11 ranked according to their overall mean. Each construct was 
considered positively by the respondents with means reported between 3.06 and 3.52, 
all quite high and above neutral (3.00). The constructs reported low standard 
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deviations between 0. I 0 and 0.42 indicating a reasonably tight concentration of scores 
around each mean. 
Students viewed the 'classroom management' and 'perceived teacher attitudes to 
students' constructs most favourably with means in these constructs just above 3.50. 
The student 'attitudes to social studies' and 'classroom environment' constructs were 
considered least favourable with means in these constructs close to neural. 
Table 4.11: Key constructs a11oclated with student attitudes toward social studies 
.... Conttn~cts 
-
so 
""""""-
3.52 
'" 
' 
Pweived t.Mcher dudlllo ltUOenta 3.51 0.42 
3 Pfmlivlld W.Cher ICtuclllllto iOCilll studiet 348 0.27 
• ~ r:lcwnlbil't 3.45 0.71 
5 Pnntal ~lor IOCilli stuciM 3.39 0.10 
8 Altitudes to Bdlool 3.34 0.41 
7 u..ru- r:l toaal stucNt 3.29 0.33 
8 Altitudelto soc:iiiiiiii:U<hs 3.08 0.21 
9 
--
3.00 0.28 
SD = Standard deviation 
Instructional practices In social studies lessons 
Students were asked to indicate the number of a range of instructional practices in 
social studies lessons, by responding to a list of 28 different instructional practices in 
tenns of their frequency according to the following categories: "at least once a week", 
"every two weeks", "once a month", ''once a term" and "hardly ever". 
The data for all Year 9 classes was grouped together and analysed and then gender 
differences were considered (see Appendix G). The results shown in Table 4.12 are 
for the Year 9 group and are in rank order, based on the combined percentages of 
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students who indicated they undertook an activity either "at least once a week" or 
"every two weeks." 
The results reveal that the most common activities undertaken in social studies are all 
traditional teacher-centred tasks that invite little opportunity for students to engage in 
active learning. Students indicated that text book work (81.1% undertook this at least 
every two weeks), homework (78.8%), copying from the blackboard (72.9%), whole 
class discussions (65.7%) and reading (62.6%) were the most frequently practiced 
activities in Year 9 at the case study school. 
Conversely, the more student-centred, interactive and/or action-orientated strategies 
were rarely employed by teachers, according to students. Computer activities (2.1%), 
role-plays (2.1%), newspaper activities (2.0%), guest speakers (1.4%) and excursions 
(1.4%) were the least frequent learning activities employed by the teachers at the case 
study school. 
Constant daily reliance on teacher-dominated activities as the principal teaching and 
learning strategies raises serious questions about the quality of instruction, 
particularly with textbook use which, at the case study school, according to Year 9 
students, dominates instruction. 
Status of soclalstudln and other school subjects 
The finale component of SSATSS sought to obtain information on student views on 
the extent to which they 'liked' social studies in comparison to 14 other school 
subjects on a five-point scale ranging from "like a lot (5) through to "not sure (3) and 
"dislike a lot" (1). Mean scores were generated for these responses and in Table 4.13, 
subject areas are rank ordered from most to least positive, based on their mean scores. 
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Table 4.12: Frequency of actlvltin undertaken In aoclalltudln lnsons 
~of total ttudtnh 
~ ,,., ""'". ""'". "'"" 
5-< 
- "" - """ -
-· -· 
-Item no. 
' 
4 3 2 .. 4 
How oftM do you IYw t«t1 of 1M 
#ollowing: 
" 
Tell book voll 51.3 305 11.8 20 41 818 
52 
-
633 154 91 41 77 788 
" 
Copy1ng lrmllhe bllcllbolrd 50.0 22.9 125 
" 
6.2 720 
58 Whole class discussions 48.9 16.7 16.7 104 69 8>7 
72 
""""' 
38.0 24.6 147 11.9 10.5 62.6 
51 .... _. 83 38.1 25.0 22.9 5.5 46.4 
77 
""""" 
12.5 32.6 37.5 13.1 4.1 45.1 
75 
"""" 
11.1 31.9 38.8 13.1 4.8 43.0 
73 
"""""' 
13.9 23.0 27.2 27.2 
" 
36.9 
" 
Pic!tns and <iapns 6.9 25.1 34.2 16.0 17.4 32.0 
76 Tables {no1maths tables) 4.8 20.9 37.7 23.7 12.5 25.7 
66 
'"" 
2.0 20.9 62.9 12.5 1.3 22.9 
74 Rear:ing aloud to clasS 5.5 16.0 25.1 20.9 32.1 21.5 
" 
Prcblem soNing 4.8 11.1 14.6 15.3 538 15.9 
54 Social stuQes projecls 3.4 12.5 38.8 29.1 16.6 15.9 
" '"" 
3.5 11.9 12.6 23.2 48.5 15.4 
67 CIJ1'8!It avenls {Newa) 2.7 12.5 20.2 25.1 ... 1 15.2 
.. VIdeo or TV pn:vatl'l 2.7 9.7 20.9 30.7 35.6 12.4 
68 Essays (a Jl8!lll of v.riting) 3.4 6.9 42.3 45.1 20 10.3 
56 
'-
0.6 9.1 37.0 48.2 4.8 9.7 
70 Colowi~n 1.3 8.3 17.4 18.1 54.5 9.6 
71 
,_ 
1.3 6.2 16.7 13.2 62.2 7.5 
" 
Smaii!J01418Ciivities 2.7 4.8 24.3 36.1 31.9 7.5 
" 
.,_.,_ 2.1 0 2.8 42 90.7 2.1 
" 
-i""'W 1.4 0.7 4.9 7.0 85.9 2.1 
67 NeMprrper activities 0 2.0 1.3 51.0 48.1 2.0 
" --
0.7 0.7 0.7 19.0 78.8 1.4 
81 
"""""' 
1.4 0 0.7 15.4 82.3 1.4 
Due b rot.nding, row Ioiiis may not sum to 100%. 
Nole: iWns lwMI been ranked on the be8ls ollhe two rnoet frequent categorle6 (5~). 
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Respondents were instructed to consider only the subjects they were currently 
studying. As a result, the response rates per item varied considerably with most being 
62.5% or higher, except for home economics (61.1%), art (56.2%) drama (44.4%), 
music (49.3%) and media studies (31.9%). 
The data show that photography and physical education (with mean scores above 
4.00), were perceived a b'feat deal more positively than other subjects. Other highly-
rated subjects were home economics, art, design and technolOb'Y and drama - all 
practical, student-centrecl electives that usually invite creativity and sometimes 
require little written work and often informal or no assessments. 
Social studies, with a negative mean of2.90, was perceived less favourably than most 
other lower secondary learning areas at this school. Five-and-a-half percent of 
respondents "liked social studies a lot," 13.8% "disliked it a lot" and 19.4% were 
"unsure." 
Social studies ranked third last in a list of 14 school subjects, ahead only of music and 
health, and last out of the traditional core subjects. English (ranked seventh) and 
science (ninth) both reported positive means well above neutral, while mathematics 
(ranked eleventh) was only just ahead of social studies (twelfth) with a negative mean 
of2.92. 
These findings must be of extreme concern to educators, and in particular, to those 
responsible for the social studies curriculum at all levels, as the data show clearly that 
students perceive it to be one of the least-liked subjects. 
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Table 4.13: Studenlll' ranking olaoclallludles and other schoolaubjeclll 
.... 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
ll = 144 students. 
Sobjo<t 
PI!Ollgmphy 
Physical EdUCation 
Home E<XlliOI'Ilics 
M 
Design Bnd Technology 
o..,. 
' ENGUSH 
_...., 
SCIENCE 
MBdia Studies 
MATHEMATICS 
SOC/N.. STUDIES 
"""' 
Heallh 
Salle; 5 = Lllce a bt, 3 =Not sure, 1 =Dislike a lot. 
Due to rotnding, row tDI8is may not sum to 100%. 
SO:: Standerd O!r.<iation. 
Studenlll' liking lor social studies 
' 
47.7 
41.2 
36.3 
51.8 
29.7 
42.1 
20.8 
21.4 
11.8 
17.3 
6.2 
5.5 
11.2 
36.2 
Percent-v- of total~tu~Wrts 
• ' 
2 Subtect mtan 
277 166 JJ 4.4 4_10 
33.5 12.5 6.9 55 400 
40.9 9.0 68 6.8 393 
17.2 123 3.7 148 386 
414 10.6 4.2 7.4 386 
29.3 15.6 10.9 10.9 3.72 
40.2 20.1 9.7 90 354 
32.6 19.3 12.2 142 3.32 
38.1 24.3 13.8 118 3.24 
26.0 21.7 19.5 15.2 3.11 
35.4 22.9 17.3 18.0 2.92 
34.0 19.4 27.0 13.8 290 
25.3 21.1 12.6 29.5 2.73 
19.5 31.8 22.4 22.4 2.60 
57 
80 
1.16 
114 
1.16 
1." 
113 
1.40 
1.19 
1.33 
1.19 
1.34 
1.24 
1.17 
142 
1.16 
The finale questionnaire item requested students to reflect on their overall opinion of 
social studies by rating their view, The question asked "How much do you like social 
studies?", to which there were five response options, ranging from "social studies is 
my favourite subject" to "I don't like anything about social studies at all" (see Table 
4.14). 
Just over half the respondents (51.7%) felt "social studies is okay," with 31.3% 
indicating a more positive view. Perhaps of more concern is the 16.6% who perceived 
it as less positive than "okay" and indeed the 2.0% who did not like anything about 
social studies at all. 
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Tabla 4.14: Students' liking for social atudias 
I Wit toeillllludln llol 
"' 
51.7 
I do not lleiOQII ~ ,., 
20 
Due to rounding, row tolals mll'f nolsum to tOO%. 
Differancas in atudant attitude toward social studias basad on gander 
The data in Table 4.15 show the strong differences in attitudes to subject areas based 
on respondents' gender. It is interesting to note that in the majority of cases, females 
were significantly more positive about school subjects than were males as illustrated 
by the overall higher means in each subject, particularly with the traditional core 
subjects of English, mathematics and social studies. 
With respect to both males and females, each indicated a strong preference for the 
'student-centred elective' subjects. Males favoured the practical, hands-on objective 
subjects of design and technology, physical education and computing. Females 
however were more attracted towards the outlets where creative self-expression and 
subjectivity thrive such as art, drama and home economics. Photography ranked 
favourably among the two sexes as did physical education (Table 4.12). 
Females favoured English and social studies over mathematics and science while 
males favoured science and opted for mathematics over social studies further 
reinforcing conventional stereotypes. 
For both sexes, health and music were ranked poorly in comparison to the other 
subjects. The core subject< of mathematics and social studies ranked very close 
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together. Each sex ranked them one after the other in a list of fourteen school 
subjects. Females ranked social studies over mathematics and males vice versa. 
Social studies, while ranked low in comparison to other school subjects when 
considered by the Year 9 cohort as a whole (sec Table 4.12), was found to be ranked 
higher in comparison to the same subjects when considered by Year 9 females alone. 
Females ranked it positively (mean 3.09), and above mathematics and science. Males 
viewed social studies negP.tively (mean 2.72), and ranked it thirteenth out of fourteen 
subjects. 
Table 4.15: Differences In attitude toward social studies and other school subjects based 
on student gender 
""'"' 
.... 
.... 
"""" 
••• so .... 
"""" 
... so 
Home Econorrics 4.37 063 Otago end T ethnology 3.97 1.10 
2 M 4.32 1.23 2 ,._.,., 3.88 1.28 
3 
"'""" 
4.28 1.05 3 Phylieal Educalion 3.85 1,30 
• 
-· 
4.28 1.03 4 COOlpuling 3.e2 1.37 
5 PtlyPI Edueetion 4.16 0.91 5 SCIENCE 3,49 1.17 
• ENGUSH 3.78 .... • Art 3.48 1.5J 
7 Design atd Tecllnology 3.59 1.18 7 Hoole Ecooomics 3.38 1.29 
• .......... 3.29 
..,. 
• ENG.ISH 3.32 1.26 
9 SOCIAL STUDIES 3.09 us 
' 
Media sludits 3.00 1.39 
10 MATiiEMATICS 3.04 1.24 10 
""'"' 
3.16 .... 
" 
SCIENCE 2.97 1.16 
" """' 
2.90 1.35 
12 .... 2.96 1.09 12 MATHEMATICS 2.81 1.23 
" 
_..., 2.!4 1.12 
" 
SOCIAL STUDIES 2.72 1.17 
" 
Mulic 2.52 .... 
" -
2.25 1.13 
"""" '·" 
1.12 
"""" 
3.27 1.28 
n = 144studenta: 69 female; 75 mele. 
Scale: 5 = Uke e lot, 3 " Not sure, 1 " Dislike alol. 
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DlfhrencH in rHponiH to conllructs baud on lludenta' gender 
For the vast majority of items comprising the ,'-,','-,'A J:\'S questionnaire, response formats 
were framed to collect data on a live-point Likert scale. This enabled differences in 
each gender group to be explored across constructs and items using Analysis of 
Variance (ANOVA) and Wilkes' Lambda General Linear Model (Wilkes' Lambda 
GLM) from Sl'SS ~.0 ( 1997) package for levels of significance. 
The matrix that follows provides results from these analyses, with each gender group 
listed across the columns and each construct occupying a row. Where the cell has the 
letters 'NS,' this indicates that any differences in responses within sub-groups could 
be attributed to chance alone and is therefore not significant. An example of how to 
interpret the information in Table 4.16 can be seen in the last column of construct 1: 
"Attitudes to school." Because the 'significance cell' contains two asterisks, there is a 
significant difference (at the 0.01 level) in the responses to that construct based on the 
gender level ofthe students. 
Other cells contain one to three asterisks, which represent a significant difference in 
responses based on the following key: 
"~significant difference at the <0.05 le.vel 
•• ~significant difference at the <0.01 level 
••• ~significant difference at the <0.001 level. 
Each significance level indicates the degree to which chance occurs, or in other words 
the probability of that result occurring and not due to other extenuating 
circumstances. For example, a 0.05 significance level would denote a one in twenty 
chance, 0.01 a one in one hundred chance and 0.001, a one in one thousand chance of 
such a response occurring by chance alone. 
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Table 4.16 shows the results for diflCrences in responses to the nine constructs based 
on student gender. DitlCrences between gender groups were found for only two 
constructs: 'Attitudes to school' (F ~ 3.04, P = 0.0 I) and 'Classroom environment' (F 
= 4.59, I' = 0.00). Significance results were calculated using the 'Oneway' A NOVA 
procedure which allowed for gender comparability amongst the nine constructs. 
Female students viewed two~thirds of the constructs more positively than males as 
indicated by the means. Male students favoured the constructs dealing with teacher 
attitudes to students, classroom environment and classroom management. Parental 
support for social studies, although recorded as a 'NS' construct (F = 2.10, P = 0.06) 
according to ANOV A, was quite close to a 0.05 sib'llificance level containing one 
significant item; 'My parents are interested in the social studies work I do' (F = 4.00, 
p = 0.04). 
Table 4.16: Differences in responses to constructs based on students' gender 
....... 
COli-
'"""" 
M 
Alti!Udes lo school 3.49 
Attitudes lo oociala!udies 3.14 
Usefulness of 90681 studies 3.33 
Peroeived teecher attitudes to sodlll studies 3.49 
Perceived teectJer altituclas to students 3.49 
Classroom environment 3.05 
Clmroom management 3.50 
Paroeption of own 1111\\ltt 3.46 
Parents:! lqlpOri for aoOal studies 3.41 
n" 144 students: 69 females; 75 males 
Scala: 5" Slrol"l!tt agree, 3 "Unsure, 1 "'Strongly disagree 
M:Mean 
SO = Standard Devie11on 
F::r Raliooftwowrianoss(ANOVA) 
P•P_V .... 
so 
0.89 
0.84 
0.82 
0.83 
0.86 
0.93 
0.86 
0.89 
0.88 
Slgnlfioanoe"' Level of algnificanoewhere • "0.05, •• = 0.01,""-= 0.001 
NS = no significant di1lereno!s 
M 
3.2<l 
3.02 
3.26 
3.47 
3.53 
3.06 
3.54 
3.43 
3.36 
.... F p 
so 
100 3.04 0,01 
1.01 0_39 0_85 
Ui5 1.51 0.18 
0.90 1.48 0.19 
o.as 0.39 0.85 
0.96 4.59 0.00 
1.02 0.57 0.72 
1.08 1.26 0.26 
1.10 2.10 0.00 
Significance 
.. 
NS 
NS 
NS 
NS 
... 
NS 
NS 
NS 
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Table 4.17 builds on the previous matrix (shown in Table 4.16) by considering the 
specific significant differences found within each ofthe nine constructs. ANOVA was 
used to determine if there were signitlcant differences between the gender means. To 
determine where any significant differences lay, post hoc testing was carried out. The 
post hoc test administered was the Wilkes' Lambda GLM procedure from SI'SS H.O 
(1997) package. For example, in Table 4.16, the ANOVA indicated that for the 
construct ·Attitudes to school' the means between males and females were 
significantly different (F ~ 3.04, P ~ 0.01), but did not say specifically where these 
differences lay. The post hoc Wilkes' Lambda GLM procedure then indicated 
specifically which items were responsible for the significant difference(s) within this 
construct, thus elucidating the nature of the difference indicated by the ANOVA. 
Construct One, 'Attitudes to school,' contained three items: 'I am happy to come to 
this school' (Item 4: F ~ 5.76, P = 0.01); 'I like school' (Item 22: F = 6.58, P ~ 0.01) 
and 'We have good rules in our school' (Item 40: F ~ 5.24, P ~ 0.02). These items 
possessed the most significant differences between males and females in this 
construct Females viewed items within this construct more positively than males (See 
Table 4.16) as indicated by the overall means for this construct The sixth construct, 
'Classroom environment,' contained two items: 'In social studies lessons I look 
forward to my next lesson' (Item 18: F ~ 10.91, P ~O.OO) and 'In social studies I try 
to get a higher mark than my friends (Item 45: F = 4.09, P = 0.04). Item 18 produced a 
highly significant result at the 0.001 level indicating males and females clearly have 
an opposing view on how well students work together in social studies. Construct 
nine, 'Parental support for social studies,' contained one significant item 'My parents 
are interested in the social studies work I do' (Item 39: F = 4.00, P ~ 0.04) at the 0.05 
leveL 
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Table 4.17: DIHerencnln responsnto Items based on s1udent gender 
... Construct 1nd Items OF F p Significance 
no. 
Construct 1 ·Attitudes to sd'!ool-
4 1 am happy to oome to ltlis school 142 576 O.Q1 " 
13 AI sdlooll fird most &lbjects interesting 142 046 0.83 /lS 
" 
I like school 142 6.58 0-01 
31 I liKe most ollhe teachers in this school 142 2.60 0.10 llS 
40 We have good rules in our sdlool 142 5.24 0.02 
Cons!ruc! 2· Attitudes to social studies. 
s I enjoy the ac!Nrties we do in social studies 142 0.51 0.47 NS 
14 \like 500!11 s!Udies 142 0.73 0.39 /lS 
" 
\like the topes we do in social studies 142 1.03 031 
'" 32 In social studies 1 try tndo as well as 1 can 142 0.85 0.35 NS 
41 The things we leem in social studies are interesting 142 0.08 0.77 NS 
c~ J· Usefulness of social studies 
6 What we do in social studies will ~ me undefSiand mom of !he world around me 142 0.04 0.84 /lS 
15 I~ to make use of what Iteam In soda\ studies 142 0.64 0.42 NS 
24 If I do well in social studies d win ~ me get e jet. 141 3.50 0.06 NS 
33 Doing social studies is if11>ortanl 142 0.55 0.45 NS 
42 Iteam a lot in social ~tudies 142 004 0.83 NS 
Construct 4: P~!!S! teacllar attitudes to social studies 
7 Mj leedier is inlerested in ooa:at studies 142 2.04 0.15 NS 
16 Mi teacher enjoys serial studies lessons 141 0.94 0.33 NS 
25 M}' teacher thinks thai social studies is i~t 142 0.01 0.91 NS 
34 In SO<i'l\ studies my teBttler often talks about world news 142 0.01 0.90 NS 
43 Mf \eacih...'lf likes to dif4>\ay OUT oodal studies work 142 0.90 0.34 NS 
Construct~-P~ teachereltitudes to studen!§ 
B In so6al studies lessons the leactler is inlefested in my q~inlon 142 0.00 0.95 NS 
17 In social studies lessons the k!&Cher tells me when my wOO! is good 142 000 095 NS 
26 In soQal studies lessons !he l9acher likes most of the students 142 0.28 0.59 NS 
" 
I n social studies le8sons the teacher is l!ir to us 142 0.05 0.61 NS 
., In 90Cial SIOOies lessons !he teacher eoooumges me to do well 142 0.70 0.40 NS 
Cons!n.!ct 8: Classroom pironment 
9 I look forward to my next sWat studies lesson 142 0.61 0.43 NS 
1B ., social sll.IOes 18ssonslhe 61udents wOO. welll:ogether 142 10.91 0.00 -
27 Social studies lessons are not noisy 142 1.78 0.18 NS 
36 Students do not waste time In social studies lessons 142 0.64 0.42 NS 
45 In social studies 11ry to get a higher mar!r. than my friends 142 4.09 0.04 
Crostruct 7: Cfessroom manaoement 
10 In social studies les8ons 1he teacher Is ltlle to oontrol the students 141 1.04 0.30 NS 
19 We have good materials to reed end useln 80Cial studies lessons 142 0.96 0.32 NS 
2B In social atudies lesson$ the class is well organised 142 0.39 0.53 NS 
37 In social studies lessons there is lots to do whefll finish my worll early 142 0.10 0.74 NS 
46 In 90dal studies tlwllal!lcher cleorly eJO:pillins what we hllve to do 142 0.04 0.83 NS 
Construct a· P8f01!tjon of <Mn li!ility 
11 Ism the type lo do well In social studies 142 0.42 0.51 NS 
21l I~X~n do all the WOO. in aooial studies 141 1.16 0.26 NS 
29 Soda! sllldie8 is not too hard for me 142 0.07 0.78 NS 
36 It is f!l!lfl'/ for me to do my beet in social studies 142 0.78 0.37 NS 
47 I am a fl!.lC:Cieell!ulstudent in social studies 141 0.66 0.40 NS 
ConstJu:t &· EontaiSlmorl ll!l: aoc1111 J!l!!!ies 
12 Mt parents enotliJt898 me do my aodnl studies homew«k 141 1.93 0.16 NS 
21 Mt parents~ me with my social studies tlornfMtOrk n 1 need he.P 142 1.08 0.30 NS 
30 f.t/ parente enooorage me to do my best In soda\ studies 142 0.02 0.66 NS 
39 Mj parente are I~ In the sooialsllklies work I do 141 4.00 004 
48 Mt pareniB lhlnk lhlt aoc:lelstudl99 Is sn ~nt scnoolsli!jec! 142 0.00 094 NS 
n = 144sltkleniB: 69femele; 75 male 
OF·-«-
F =Ratio of two varlenoee (ANDVA) 
P = PrOOeblity wlue 
Slgni!lcanoe = leYOI ofslgnllialnoe where • = 0.05," = 0.01, •••" 0.001 
NS ., no signilioant dlrlerenoas 
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A comparison of results based on students' gender and school subjects yielded 
significant results to seven of the nine constructs. A strong and consistent pattern 
emerged: in almost every case, females were more positive than males (see Table 
4.18) in their attitude toward social studies and other school subjects. For this reason, 
Table 4.18 is ranked in accordance with the female subject means. 
Home economics, drama and health recorded very significant differences between 
males and females at the highest level (0.001). A sib'llificant difference at the 0.01 
level was recorded for English, art, science and computing which indicates a one in 
one hundred chancl! of this response occurring. No significant differences were 
recorded between males and females for photography, physical education, design and 
technology, media studies, social studies, mathematics and music as these subjects 
were ranked similarly by both sexes. 
Design and technology, sctence, computing and mustc were the only subjects 
considered more positively by males than females further reinforcing conventional 
gender stereotypes. 
Instructional practices in social studies lessons: gander differences 
Table 4.19 shows the frequency of instructional practices in social studies classes 
according to males and females. For both sexes homework, textbook work, whole 
class discussions, reading and copying from the blackboard were the first five 
activities ranked by each group, but in differing positions with females ranking 
homework first and males ranking textbook work first. The student-centred activities 
of excursions, roleplays, guest speakers and computer activities were the last four 
activities ranked by both males and females. 
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Tabla 4.18: Significant differences In altitude toward soclal111udlas 
and other school subjects basad on 111udant gander 
Gender 
'"""" 
, .... ... F 
M SD M SD 
Home eoonomk::s 
"' 
083 3.313 1.29 1866 
Art 4.32 1.23 3.48 153 7_34 
Drn"" 4.2B 1.05 3.16 1.48 12.22 
POOtog~hy 428 1.03 3.B8 1.28 2.75 
Physieal edualtioo 4.16 0.91 3.85 1.30 2.64 
ENGLISH 3.78 1.06 3.32 1.26 5.62 
Design and Technology 3.59 1.16 3_97 1,10 2.46 
Media Studies 3.29 1.26 3.00 139 0.51 
SOCIAL STUDIES 3.09 1.15 2.72 1.17 3.60 
MATHEW. TICS J04 1.24 2.81 1.23 1.25 
SCIENCE 2.97 1.16 3.49 1.17 7.22 
Health 2.96 1.09 2.25 1.13 14.11 
C~uting 2.84 1.12 3.62 1.37 B.4J 
-
2.52 1.50 2.90 1.35 1.27 
Scale: 5 =At leestonoe a week, 3 =Once a month, 1 =Hardly ever 
Significonoo =Level of signi!ic:anco whare' "0.05, •• = 0.01, "': 0.001 
MoMoon 
SO "' S!andard Deviation 
F =Ratio of two variances (A NOVA) 
P = Probab«i!y Value 
NS = No significant d!lferencos 
p Significance 
0000 ... 
OOOB .. 
0.001 ... 
0.101 NS 
0.106 
'" 
0.019 
-
0.120 NS 
0.478 NS 
0.060 NS 
0.265 NS 
O.OOB 
-
0.000 
-
0.005 
-
0.263 NS 
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Essays (13"'), newspaper activities (23'"), roleplays (26"') and computer activities 
(28"') were all ranked in the same position by each sex in a list of twenty-eight 
instructional practices. 
There were significant gender differences between the results for problem solving, 
pictures and diagrams and current events. Problem solving, according to 6. 7% of 
males and 1.4% of females, current events (males: 5.3%; females: 0%) and pictures 
and diagrams (males: 13.3%; females 1.4~:.) was/were undertaken "at least once a 
week" (see Appendix G). 
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Overall, there were no significant ditl'erences in the ranking of instructional practices 
between the Year 9 cohort (see Table 4.11) and individual gender groups. Jn each 
case, teacher-dominated practices, rather than student centred practices, were clearly 
evident as being the most frequent activities employed by teachers in Year 9 social 
studies classes at the case study school. 
Table 4.19: Differences in responsn relating to Instructional practicn in social studies 
based on gender 
,_ .. . ... 
""'' '"""' ""' 
so 
""'' 
..... 
""' 
so 
-
4.36 1.15 Text book wOO: 4.24 1.11 
2 Textbookvalt 4.17 0.87 2 
-
4.19 1.29 
3 Whole class liscussions 4.09 1.28 3 CopyiJlll IRm tilt bllr.ld!olnl 4.0\ 1.24 
4 Reading 404 1.21 • Wilde c;aa di3cunions 368 1.35 
s Copying 1rt:m the blackboard 4.00 125 5 
,_ 
3.51 135 
' """" 
3.29 0.96 6 ..,_ 3.41 1.07 
7 
""'"" 
3.28 0.94 
--
3.36 1.04 
8 
""'"'' 
3.19 1.12 8 
""'" 
3.31 1.10 
9 
'"" 
3.09 0.64 9 ,_, 3.12 1.17 
10 A"'"" 3.03 108 10 , ... 3.11 0.00 
" 
Tables(notmalhs tables) 290 1.15 
" 
Picttns and diepn' 3.09 1.23 
t2 Pichl"es and diagams 2.75 1.07 t2 Tllllel (root malhs lllilles) , .. 0.98 
13 Essays (a page ol 'llfiHng) 2.54 0.72 t3 ES58'fJ l• p~~g~ ol Miting) 2.73 0.~ 
t4 ,..., 2.54 0.65 
" 
CU'T"&fll EVII"Itl (NMI) 2.53 \.23 
t5 Social stucles prqects 2.52 0 ... t5 
-
2.51 0.84 
t8 Reaclng aloud to class 2.38 1.25 t6 Sc:lcial ctl!dk!s pn:;t.ctll 
'" 
108 
17 VIdeo rs TV ProgMls 2.15 108 17 Reading llloud 1o c::iaes 2.35 1.25 
t8 Small tJlll4l activities 2.10 o ... t8 ,_,.., 2.16 1.32 
19 , ... 2.03 1.23 10 Smlll p.lp aclivilils 2.12 1.04 
2lJ Colouing-in 1.99 1.00 20 Vtdeo ~TV Pn:lgnrns 2.08 1.12 
21 Tracir.g 1.90 1.13 21 
"" 
2.08 126 
22 Cllrllll Events (News) 1.85 0.95 22 CololrtJIII~n 168 1.05 
23 NeMpeper activities 1.71 0.79 23 Newnip!!plr activilies 1.65 0.71 
,. 
--
1.71 1.07 
" 
Trer::ing 1.57 0.96 
25 
"""""' 
1.30 0.58 
" 
........ n 1.32 0.68 
" -
1.22 0.69 26 Roltplays 1.29 0.76 
27 Guest r;peakers 1.22 0.55 27 Exclnioo1 1.20 0.70 
" """""""''"' 
1.13 0.69 28 Computtr aetiv!Ws 1.21 0.64 
n" 144 students: 691emale; 75 male. 
Solie: 5 "Atlllestonoe a week, 3"' Onoae month, 1 "'Hardly ever. 
Oua to rount:ting,nM blllll may not sum to 100%. 
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Studenll' liking for social studies: gander differences 
A comparison of results in Table 4.20 shows the varying degrees to which males and 
females like social studies. Overall, females were more positive towards the subject 
with just over 70% ofre<:pondents either indicating it was "okay" or "liked a lot." 
No females considered social studies their favourite subject yet 2. 7% of males did. 
However, males were more negative in their attitude towards social studies with 
35.1% of respondents either "not liking" it or "not liking anything about it" at all, 
compared to 27.9% of females. 
Tabla 4.20: Studanll' liking for social studies basad on gander 
""""' 
VIew of IOCIII ttudlll PTS 
Sot::illl ~ is my f!Nwile sltlject 0 
like toeil!lllltucies a lot 22.1 
Sociel studes is <*ay 50.0 
ll:lo net ike liOdtt lludiel 19.1 
I donlliktMyttil!ll ebolltlocielstudin 8.8 
'"'' 
100 
n = 144 studenltl: 69 femaie; 7511181e. 
Due to rounding, row totals may not sum to 100% 
PTS "'Perocnlllges of lola! students. 
.... 
\lllw oltoelll.tudlll 
500!1 ltuciell il my f!lwwile l\tljecl 
I like social studies a lot 
500!1 l1udiM is okay 
I dtl not like aoc:i111 ~ 
I dor'l11ike tll)'thi~ flllout SIJCilll studies 
''"' 
Students' liking for their social studies teacher: gander differences 
PTS 
2.7 
8.\ 
54.1 
24.3 
10.8 
\00 
Table 4.21 shows the extent to which male and female respondents like their social 
studies teacher. The findings indicate 50.7% of females like their social studies 
teacher while only 40% of males feel the same way with more males (42.7%) than 
females (30.4%) feeling unsure as to whether or not they liked their social studies 
teacher. 
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Table 4.21: Students' liking for thelrsoclai studies teacher 
Peroen!age!l of to~l 6\ud&nls 
tt.m no. ·~ ' • 
Flmllu: 
49 I like my social studios !ea<:her 11.6 391 
_, 
49 I like my social studHls teacher 107 29.3 
n = 144 students: 69 female; 75 male. 
Scale: 5 =Strongly agree, 3 = Unsure, 1 = Stroogly disagree. 
Doo to rounding. row totals may not sum to 100%. 
Student likes and dislikes 
' ' 
304 10.1 87 
42.7 80 9.3 
••• so 
335 110 
324 1.06 
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Two open-ended questions dealing with "likes" and "dislikes" in social studies gave 
students an opportunity to briefly discuss their opinion on the subject (Appendix A: 
Part C). The responses were grouped into five categories: "instructional practice,' 
'content,' 'skills,' 'teacher' and "other.' The non-response rate for "'likes'' was 4.9% 
and for "dislikes" 2.8%. 
Students identified 44 aspects of social studies that they liked. Those most frequently 
mentioned came from what could generally be described as instructional practices 
and included videos/movies (26), group activities ( 19), class discussions ( 12) and 
guest speakers ( 4). Forty-five percent of students indicated sitting near, working with 
and/or talking to friends/peers in class was important and highly desirable. References 
made to teacher demeanour (18) were positive with students indicating their liking for 
praise and encouragement for good work Twenty-two per cent of the respondents 
liked "nothing" about social studies while 23% said it was interesting. Two students 
said: 
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,\'ocial studies is interesting andfim sometimes, hut only when we work in groups or 
with our friend'>. 
It's interesting when we have guest .\peakers cos you learn so much more jfom them 
than a textbook ... it's something dif}Crent jfom the usual and !like it. 
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Students mentioned 50 aspects that they disliked. Of the total number of responses, 
40% relate to instructional practices and 8% related to content. Students cited a large 
variety of activities that they disliked. Assessment (tests, in-class essays, assignments) 
headed the list being mentioned 47 times. Copying from the blackboard was also 
disliked (14) as was homework (13), reading (6), writing (4) speeches in front of the 
class (4) and some topics (2). There were 27 mentions that social studies was 
"boring" with 4% of the respondents indicating they could not see any relevance in 
the subject for their future careers. Three students said: 
1 like nothing about it. It's damn boring ... / would rather sit in a room and have to 
look at the ceilingfor the time that period takes. 
Social studies has nothing to do with being an auto-mechanic and that's what I'm 
going to do when 1 leave school...take over the family business ... so why dv I need to 
know about fault lines in North America? 
Social studies is boring because all you seem to do is boardwork and homework, just 
work, work, work! 
Focus group Interviews 
The focus group session was held on the second day of the research after the SSA TSS 
questionnaire had been completed. Twelve students (2 males and 10 females) were 
randomly selected from the class enrolment list - every seventh and ninth, and were 
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then asked if they would like to participate. None declined. A series of questions 
seeking to elicit !Uctors afiCcting student attitudes to social studies were asked. 
The group discussion was guided by the following questions: 
• What do you like about social studies (and why)? 
• What don't you like about social studies (and why)? 
• How relevant is social studies to your anticipated future career? 
• If you had any advice to offer your social studies teacher now, what would it be? 
These questions, while providing a foundation for respondent discussion, also 
stimulated further discussion. 
What student's like about social studies 
Participants of the focus group interview were asked what they liked about their 
social studies lessons. 
Girls indicated they liked: 
• Group discussions. 
• Excursions and guest speakers and role-plays ... they are heaps of fun. 
• I like the economics ... / like learning about the share market ... cos ~f we're gonna 
be rich or not then we need to know that sort of stuff .. 
• It's probably because everything you do everyday is like totally different ... there's 
so many dif/erent .. .facts and stuff you haven't learnt about, but in olher classes 
you can only learn so many different things in algebra. 
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Boys indicated they liked: 
• You gel to um, learn uhout the rest f~lthe world .. what's going on 
• It's interesting 
• It's hetter than maths. hecau,\·e in maths you have to think. 
• I like working in groups hut thi.\· class doesn't ever seem to get the opportunity to 
do that sort ofthing. 
• When we get our own say on what's happening in the world. 
• Social studies is straight to the point ... it increases your knowledge of the 
countries and continents. 
What students' dislike about social studies 
The focus group participants were then asked what they disliked in their social studies 
lessons. 
Students said they disliked: 
• Graphs. 
• The way they keep giving you worksheets with articles ... all the time. 
• Mostly the essays because . . with other classes you just do the assignments at 
home ... 
• All the tests are left until the end of the term ... 
• ... having to remember a lot of detail for in-class essays without the aid of notes. 
• Learning the same topics every year gets boring. 
• ... too much homework ... all the same sort of thing ... 
• ... when the teacher raves on it gets a hit boring, and he might be saying 
something really important but you don't pay attention ... 
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• Always doing queM ions and answers out of a hook. I really don 'I like my teacher 
either. 
• Never gelling to do any work in group.\· with ourffiends. 
The relevance of social studies to future career(s) 
When asked about how relevant social studies was to their future careers, students 
commented more so on how important they thought it would be in general to their 
lives with many asserting unknown career aspirations at this stage in their lives. 
Students said: 
• Depends what you want to be though ... like if you want to be a doctor you don 'I 
need social studies. 
• ... we should all know something about the history of our country .. you only learn 
the history of your country through social studies. 
• ... the government and how to vote is important. 
• You pick up a lot of good general knowledge. 
Students' advice for social studies teachers 
Students were asked to reflect upon what teaching strategies their social studies 
teacher employs and to offer some alternative suggestions. 
Students said: 
• Teachers should allow students to work with peers more often so they can have an 
opportunity of learning from one another. 
• Computer use should be incorporated into more lessons. 
• More 'hands-on' activities should be done to stop us from getting bored. 
• Less teacher talk and more group work because I love working with my friends. 
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• /Jon 't yell too much ~(they can help it cos we Jon 't re.\pond to it po.w'tively. 
• Cut down on the amount and type of homework given .. limit it to three mghls a 
week ami make it flm .. like word sleuths ... have pri:.es sometimes . and everyone 
would get it done. 
• Have lots of videos, group work, games, gue.\·J .\peakers ... and it will he an 
enjoyable andfim subject. 
Summary 
The respondent group comprised 144 Year 9 students from a Government high school 
in the Perth metropolitan area. The quantitative survey and the qualitative focus group 
sessions were completed during the last week of Term 4, in December 1998. Just over 
half of the respondents were male (52%). The six teachers whose classes participated 
in the survey were males. 
The Shaughnessy, Haladyna and Redsun (1982a) model provided the theoretical basis 
for research into student attitude toward social studies. The dependent variable 
student attitude to social studies, is influenced by a range independent variables 
including student gender, attitude to school, student perception of the usefulness and 
importance of the subject, classroom environment and management, perceived 
teacher attitudes to the students and social studies, perception of own ability and 
parental support for social studies. 
Taken as a whole, the nine key constructs reported good standard alpha coefficients 
indicating they were all legitimate and valid according to Bums ( 1997). Each 
construct reported a mean over neutral (3.00) with the great majority (seven) being 
quite high. Students viewed the 'Classroom management' and 'Perceived teacher 
attitudes to students' constructs most positively with means above 3.50. Students 
I 
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considered 'Attitudl!s to social studies' (m = 3.06) and 'Classroom environment' (m = 
3.08) least fhvourably with means just above neutral. 
The lack of enthusiasm student,;,; show for social studies is reinforced in the way they 
approach their future social studies lessons. Fewer than 40% looked forward to their 
next social studies lesson but af:,l'l'eed that in social studies classes students generally 
worked well together, tried to get a higher mark in social studies than their friends 
and found that social studies lessons were not too noisy. Students had a moderately 
positive perception of their ability to do well in social studies. Student perception on 
parental support remained mixed with one-third asserting complete parental 
encouragement compared with 36.3% claiming their parents failed to display any 
interest in the subject mainly because they saw little value in its worth. 
Females were happier about coming to school, found subjects more interesting, liked 
school, liked the teachers and thought the school rules were good. They had a more 
positive attitude towards school and social studies in all but three aspects of perceived 
teacher attitudes to students, classroom environment and classroom management. 
Males were more positive about these. They were also more positive towards design 
and technology, science and music, while females were more positive about other 
language-orientated subjects further reinforcing conventional gender stereotypes. 
Of 14 subjects, social studies ranked twelfth, ahead only of music and health. The 
"most-liked" subjects were photography and physical education. Overall, most 
students considered social studies "okay" with opinions skewed slightly more to a 
liking for it. However, social studies was one of the few subjects, next to 
mathematics, music and health, with a negative mean. 
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Students perceived social studies to be a useful and an important subject, feeling they 
learnt a lot because it was important in helping them understand the world around 
them. Forty-four per cent of the students asserted they expected to make use of what 
they learnt in social studies, yet saw little value in it as a means to helping them 
obtain future employment. Two students said: 
... if you want to be a doctor you don't need social studies .. hut we should all know 
something about the history of our country . 
... you learn about voting which is important for having a say in the running of your 
country. 
Students perceived that their teachers were interested in, enjoyed and thought that 
social studies was important. Teachers were seen to be fair, to praise good work and 
to encourage students to do well. However just over 60% of the students disagreed or 
strongly disagreed that teachers liked to display their work. Overall, most students 
indicated they liked their social studies teacher and said: 
!like the fact my teacher is nice and sometimes funny and also how he is well 
organised. 
!like my teacher's sense of humour. 
I like it how our teacher is laid back and hasn't got a big temper. He doesn't yell 
much and that makes coming to social studies much better. 
!like the fact our teacher is not terribly serious and strict .. 
My :eacher is really enthusiastic and makes it a bit .fun. 
.; . 
_.,,., 
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Fewer than 9% of the Year 9 students in the case study school looked forward to their 
next social studies lesson, but agreed that in social studies classes students generally 
work well together, tried to get higher marks than their friends and found lessons not 
too noisy. Students thought that their teachers' explanations were clear and that 
teachers had control over students. They had a moderately positive perception of their 
ability to do well in social studies and indicated that their parents provided keen 
support for the subject and for them to do well. One student said: 
The activities are much easier than they seem because the teacher explains them 
well ... 
Students had a negative attitude toward school, yet were happy to go to the case study 
school. They found most subjects interesting, particularly the student-centred 
electives of drama, design and technology, physical education anJ art. Students were 
moderately positive about school rules. 
The most frequently undertaken activities in social studies were the traditional and 
conventional teacher-centred type: text book work, homework, copying from the 
blackboard, whole class discussions and reading. Reliance on these kinds of activities 
as the predominant teaching and learning strategies raises serious questions about the 
effectiveness of ~he chosen teaching strategies for social studies in the case study 
school given 38.8% of students disliked social studies. 
Least-frequent were computer activities, role-plays (acting), newspaper activities, 
guest speakers and excursions which all involve higl1 levels of participation and 
interaction, a finding that could provide insights for further curriculum development. 
Students indicated there should be more computer activities, videos, group work and 
activities with peers in social studies lessons. Students said: 
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/like doing .. group activities, hut only if my ji-iend~· are in the class. 
1/ike mucking around with the per.wm next to me mainly. 
/like anything to do with working with my friend\', 
Teachers and curriculum developers need to be concerned about the low status of 
social studies, probably needing to focus their time and resources on the teacher-
centred instructional practices disliked by students, who have clearly indicated their 
preference for more active, participatory learning activities. 
In the final chapter, the research is drawn to a conclusion by documenting its major 
findings, giving recommendations designed to improve the teaching of social studies 
and citing the need for further research. 
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In this chapter the main research findings of this case study investigation are 
discussed in regard to the status of social studies and the factors affecting students' 
attitudes toward the subject in one metropolitan Government high school in Western 
Australia. 
The study sought to find answers to the following research questions: 
• What are Year 9 student attitudes toward social studies? 
• What factors influence Year9 student attitudes toward social studies? 
The answers to these questions were based on quantitative and qualitative data 
obtained from a survey and a focus group discussion with Year 9 students from one 
metropolitan Government secondary school. The results of this study provide an 
insight about the status of social studies in Year 9 at the case study school. 
The th~oretical framework underpinning the study was outlined by Haladyna, 
Shaughnessy and Redsun ( 1982), who contended that attitudes to social studies were 
a function of three sets of interrelated variables: student, teacher and learning 
environment. They contended teacher variables held the key to shaping student 
attitudes, and although this research did not focus on the teachers, to some extent, this 
study supports this assertion. 
The following discussion is framed in tenns of tlle two heuristic questions that guided 
the study, and more specifically, the degree to which student gender impscted on 
. . 
--... ,,. _. .. -~ 
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attitudes toward the learning area. The implications arising from the study will then 
conclude the chapter. 
Altitudes of Students Toward Social Studies 
The 144 students from the case study school indicated that social studies was one of 
the least-liked subjects in Year 9. Of 14 school subjects surveyed, it ranked twelfth, 
ahead only of music and health. This supports findings in the United States, where 
both its low status and often negative perceptions toward it have been reported since 
1949 (Jersild, 1949; Herman, 1965; Haladyna and Thomas, 1979; Shaughnessy and 
Haladyna, 1985; Pahl, 1994). 
The overall attitude of students to social studies in this current study was negative. 
with a mean of2.90 on a five point scale. These findings raise concerns about student 
learning in the subject, particularly when there is empirical evidence to support the 
notion that the amount of effort students exert to learn a subject is influenced by their 
attitudes toward that subject (Farman, et al., 1978). Social studies educators and 
curriculum planners must address the issue of the low status of the subject in the 
middle years of schooling (Years 6 to 10). 
Studies by Moroz (1996) in Western Australian Government primary schools found a 
decline in the status of social studies from Year 4 to Year 7 in the order of 23.2%, 
three times more than the decline in attitude toward other school subjects. Year 9 
students at the case study school, who, overall, ranked social studies (mean 2.90) third 
last in a list of fourteen subjects, confirm its low status. Further research with a 
sample of students from all lower secondary years of schooling would enhance the 
findings of this case study to establish commonalities and nuances of difference 
across the lower secondary years . 
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Further investigation established that students in this Western Australian case study 
regarded social studies as an "important and useful" subject. They felt they learnt a 
lot, that it was important and that it would help them with an understanding of the 
world around them. Students did not consider social studies as a subject to help them 
obtain future employment, yet they expected to make use of what they learned. This 
level of support was not evident in studies from the United States for either primary 
or secondary students (Fernandez et al., 1976; Farman et al., 1978; and Schug, Todd 
and Beery, 1982). Previous research by Print (1990) also supported these U.S. 
findings, suggesting that secondary students in Western Australia did not consider the 
subject to be as important or useful as their other subjects. These findings suggest that 
student opinions may have changed and that the particular social context may have 
influenced this outcome. Further investigation into lower secondary social studies in 
Western Australia is warranted. 
Facto111 affacting students' attltudea toward scx:lalstudlea 
Student attitude to social studies (dependent variable) is influenced by a range of 
factors inducting student gender, attitude to school, student perception of the 
usefulness and importance of the subject, classroom environment and management, 
perceived teacher attitudes to soc;.a1 studies and students and parental support. All of 
which are independent variables. 
The student data provided some insight into the possible causes of the low status of 
social studies. The most significant differences in student attitudes were found when 
attitudes were compared on the basis of the gender of respondents. 
Unlike the study by Moroz and Washbourne (1989), which concluded that there were 
no significant differences in attitudes toward social studies based on gender of the 
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students, the current study found significant ditTerences. A comparison of results 
based on the gender of the respondents showed a trf!nd in which females were 
consistently more positive in most su~jects, except design and technology and 
science, further reinforcing conventional gender stereotypes. Female students were 
also more positive about the importance and usefulness of the subject with females 
ranking it ninth out of fourteen subjects compared with males who ranked it 
thirteenth. 
The findings showed that attitudes to school did not carry over into specific subject 
matter: for example, the elective student-centred subjects of photography and physical 
education each ranked very highly with both males and females. 
Like other researchers, this case study highlighted that poor student attitudes toward a 
school subject lies with the intricate and dynamic relationship among student, teacher 
and learning environment variables (Haladyna, Shaughnessy and Redsun, 1982). Year 
9 attitudes supported that teacher variables hold the key to students' attitudes toward 
school subjects because teachers, to a large extent, influence what happens in lessons 
and determine the content and teaching/learning processes (Superka, 1982; Eslinger 
and Superka, 1982; Haladyna et al., !982a, 1982b; Schug, Todd and Beery, 1983; 
Moroz, 1996). Like Fancett and Hawke (1982), this case study identified general 
instructional practices used in social studies classrooms in influencing positive 
student attitudes toward social studies. 
A major and long-standing concern for social studies educators, recognised in the 
literature, was the limited range of student-centred instructional practices utilised 
(Haladyna et al.; 1982a, 1982b). These and previous research findings repeatedly 
suggest that most teachers conduct social studies lessons in a similar fashion and that 
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little has changed over the years, that is, they continue to use teacher-centred delivt~ry 
rather than student-centred inquiry strategies even though the latter has been 
advocated in the Syllabus materials since 1968. In the present study Year 9 students 
described the way their teachers tend to repeatedly use textbook work, homework, 
whole class discussions, reading and copying from the blackboard as a means to 
teaching. From students' feedback small group work, computer work, interactive 
cooperative learning activities and inductive inquiry approaches to student learning 
are still used infrequently, as represented by two students: 
1 think there should be more hands on activities in the class than just sitting there and 
listening. I think I'd actually like social studies if that was to happen more often. 
All we do is whiteboard work all the time. How the hell are we supposed to learn 
anything if all we do for 7o minutes is just take notes every period. After a while 
you're like a zombie and you register nothing and then in tests you're like, when did 
we cover that cos I can 't remember ... board work is boring/ 
In this current study, Year 9 students agreed there should be more computer activities 
and they liked small group work, but they did not participate as much as they may 
have liked, as indicated in a focus group discussion: 
We never do any computer work or stuff in small groups with our friends ... 
I reckon we'd learn heaps more stuff if we did it with our friends in groups, but our 
class doesn't do it. We get to do it in home economics and we have the best time and 
learn lots. 
The Year 9 students indicated textbook use dominated class instruction, accounting 
for 81.8% of class time. Students said: 
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Textbooks are boring .. they're all we u.\·e and I hate reading cos it's boring too .. too 
much work and concentration ... 
All we do is read passages and answer quesliom· ba,\·ed on them .. we don't learn 
anything from this experience hut how to copy the right answers/rom other people .. 
It seems this adherence to traditional didactic teaching practices in social studies, 
more than the content is what annoys the students most about the subject. 
Social studies would he heaps more fun if we didn't have to listen to the teacher rave 
on all the lime ... the teacher never lets us talk so why should we have to listen to him 
doing it all the time. 
This supports Clifford (19)3) and Hutchens ( !993) contention that textbooks, if used 
wisely in an array of ways, can be an excellent teaching tool given the complexity of 
features they possess (ie. cartoons, illustrations, photos, questions, quotes, statistics, 
written !l:xt etc.). However, they emphasised that textbooks should not be relied on 
simply as a means to primarily obtaining information for answering set questions or at 
the very worst, filling time, like most teachers tend to opt for (Patrick and Hawke, 
1982). Inevitably, some students grow to dislike such a valuable resource and usually 
the subject with it (Baker and Moroz, 1997). 
Recommendlllone for further r1111rch 
This study provides a wealth of information for the teachers at the case study school. 
Furd;er research using SSA TSS could be undertaken with a sample of randomly 
selected secondary schools located in city and rural areas. Government and non-
Government schools could be included in order to provide a database from which 
results could be generalised across all secondary schools. Further research could 
;: . 
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include Years 8, 9 and 10 and the focus on gender (student and teacher) differences 
could be strengthened. Further research into what students think about their learning 
is ·warranted as shown by the findings of this case study. 
Implications from the study 
Substantively, on the basis of this case study, it may be concluded that social studies 
is not well liked by students in Yc•r 9 at the case study school. This case study has its 
foundations in the earlier Moroz study (1996). The researcher discovered that there is 
a tendency fnr negative attitudes from Year 7 to continue into the lower secondary 
school at the Year 9 level, but with strong gender factors prevailing. 
Methodologically, this case study has validated the use of both quantitative and 
qualitative data in the study of student attitudes and possible attitude change. The use 
of gender as the key construct of •nalysis provided the key to discovering the 
similarities and nuances of differences between previous attitudinal research and 
between male and female preferences, and the status of social studies for them. 
The Year 9 student perceptions at the case study school appeared to have more 
salience as they began to look ahead to future employment prospects. Although both 
males and females ranked social studies poorly (twelfth in a list of fourteen) in 
comparison to other subjects, the focus group discussion brought out social studies' 
intrinsic value as a life-long interest and much needed tool to effectively and critically 
think about issues in future life stages. 
The students were well aware of their teachers' positive attitudes toward and 
enjoyment in teaching the subject: however, these positive attitudes did not translate 
to many students liking and enjoyment of the learning area. Students ranked social 
studies twelfth in a list of fourteen school subjects. Students indicated they were 
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bored with the teacher centred learning strategies and only enjoyed social studies 
when they watched videos. went on excursions, had guest speakers and did group 
work ~ all interactive student~centred learning activities. 
One way to begin to improve student attitudes toward social studies is to feedback 
student attitude infonnation to their teachers. As early as 1949, Jersild and then 
McTeer (1977), Schug, Todd and Beery (1984) and Susskind (1984) and more 
recently, Moroz (1996) advocated the need for educators to consider students' views 
about content and methodology when designing curriculum. The K-10 Syllabus 
emphasised a child-centred, active learning inquiry approach with a strong focus on 
the study of values and social interaction skills. However this study indicated that 
student perceptions, in spite of this emphasis, teachers in this school continue to use a 
limited range of learning activities which their students do not like. From the student 
perspective then, teachers do not engage them in active 'real-life' learning. The 
students also preferred more cooperative learning such as: small group work, 
computer activities, roleplays and films. Four students said: 
I like small group work because you're actually doing something instead of just 
sitting there and taking notes ... 
If computers are what people today say the future arc, then why doesn't the leaders of 
tomorrow (us) use them now. They just sit in th,· laos and collect dust ... such a waste 
of money. 
We do roleplays with our friends in drama and we have the greatest time ... that's why 
drama rules forever over social slops. 
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in Hnghsh .. we went to Cim·ma Paradiso once and that stuck in my mind cos it was 
so to/ally d!fferent to what we usually do at school. We should go to the movies and 
see stuff/ike Deep impact cos it.\' related to social studies ... 
With the introduction of the Curriculum Framework in 1998, social studies today 
theoretically aims to adopt an all embracing student-centred focus, with teachers and 
students made to be active participants in the teaching-learning process through an 
outcomes based approach. Feedback from this case study should help teachers in this 
school to stand back from the teaching focus and act more as a facilitator of learning 
as opposed to adopting the all-knowing, all-giving outlet of "information" role of the 
expository teacher. 
In view of the student feedback on attitudes toward social studies and other subjects 
from both the SSATSS and focus group discussion, their teachers need to consider the 
inappropriateness of delivery. This includes such factors as instructional practices, 
subject matter and teaching structures such as the "one teacher, one class" notion of 
school, which has not changed over many decades. Like Slaughter (1994), as cited by 
Moroz (1996, pl95), suggested, this school still seems to function, as if students and 
teachers are well-established in a safer, more secure, nineteenth century milieu. This 
present study has shown that teachers must consider student's attitudes and needs by 
evaluating the efficacy of resources, their availability, information delivery, 
knowledge construction, use of computer technology, employment prospects and 
links to social studies. This will help teachers to keep pace with skills, knowledge and 
values that have changed dramatically, and will continue to change as their students 
progress into this dynamic period of the twenty-first century. 
: .. -
.m .. ----·-·'-"""-
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Substantively, the present study has contributed to the knowledge of student attitudes 
toward social studies at the lower secondary level in two ways. It has provided a 
database using a case study and has established a clear indication of what Year 9 
students at one Government secondary school think about social studies. 
The subject has, for a long time, had a low status among students primarily due to the 
manner in which it has been delivered. This must be of concern to educators as 
negative attitudes impact on achievement and learning. If improvement in these 
students' attitudes are to occur it is perhaps time teachers stopped and listened to 
what their students are telling them and changed the mode of delivery in social 
studies lessons. Past status studies and the results from this case study have proven, 
students prefer inquiry and collaborative learning practices as opposed to teacher 
"chalk-talk," "textbook sit still and listen to me" methodologies. As one student 
commented: 
Social studies is the only .~ubject where we can learn about world history and 
geography, discuss current events, debate controversial topics, trace the creation, 
dev:dopment and demise of human societies and seek to find solutions to dying 
environments, cultures and economies. There are no other school subjects which offer 
these invaluable insights so therefore it is important everyone at some time in their 
life is exposed to social studies. In this re~pect, it is up to social studiPs teachers to be 
the ambassadors of the subject and to make it as appealing as possible to students. 
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APPENDIX A: QUESTIONNAIRE • SECONDARY STUDENT 
ATTITUDES TOWARD SOCIAL STUDIES (SSATSS) 
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SECONDARY STUDENT ATI'Il'UDt:S TOWARI> SOCIAl. STUUUo:S 
DO NOT WRITE YOUR NAMP. ON Tf-IIS QUESTIONNAIRE. 
ANSWER NUMBERS 1-l BEFORE YOU START ON PART-A. 
CIRCLE YOUR ANSWERS 
I. GIRL (I) 
BOY (2) 
2. WHAT YEAR LEVEL ARE YOU IN ? (8) or (9) or (10) 
3. MY SOCIAL STUDIES TEACHER IS- MALE (I) FEMALE (2) 
PART-A 
Titis questionnaire has statements about Socia] Studies and the attitudes of students. I 
would like to fmd out how you feel about Socia] Studies as a school subject. There are 
no "right" or "wrong" answers. Your opinion is what is wanted. lb.ink about how well 
each statemenl describes what you think or feel. 
Place a circle around: 
5 if you STRONGLY AGREE with the statement. 
4 if you AGREE with the statement. 
3 if you NEITHER AGREE OR DISAGREE about the statement. 
2 if you DISAGREE with the statement. 
1 if you STRONGLY DISAGREE with the statement. 
SAMPLE 
Strongly Agr<e Neither Disagree 
Agreo Agree or 
Disagree 
I I LIKE WATCHING SOUTH PARK 5 4 3 2 
Q'you strongly agree with this statement you would circle the 5. 
Strongly 
Disagree 
BE SURE TO GIVE AN ANSWER FOR EVERY ITEM. IF YOU CHANGE 
YOUR MIND ABOUT AN ANSWER DON'T WORRY, JUST CROSS IT OUT 
ANU CIRCLE ANOmER NUMBER. 
PART A Strongly Agree Neither Di~agr~e Strongly 
START 111-:Rt:: Agree Agree or Dhagree 
Dl~agree 
4. I am happy to come to this school. 
' 
4 3 2 
5. I enjoy the activities we do in social studies. 
' 
4 3 2 
6. What we do in social studies will help me understand more 
' 
4 3 2 I 
orthe world around me. 
7. My teacher is interested in social studies. 
' • 
3 2 
8. In social studies lessons the teacher is interested in my 
' • 
3 2 I 
opinion. 
9. I look forward to my next social studies lesson. 
' 
• 3 2 I 
10. In social studies lessons the teacher is able to control 
' 
• 3 2 I 
the students. 
11. I am the type to do well in social studies. 
' 
• 3 2 
12. My parents encourage me to do my social studies 
' 
4 3 2 I 
homework. 
13. At school I find most subjects interesting. 
' 
4 3 2 I 
14. I like social studies. 
' 
• 3 2 I 
15. I expect to make use of what I learn in social studies. 
' 
4 3 2 I 
16. My teacher enjoys social studies lessons. 
' 
4 3 2 I 
17. In social studies lessons the teacher tells me when my 5 4 3 2 I 
work is good. 
18. In social studies lessons the students work well together. 5 • 3 2 I 
19. We have good materials to read and use in social studies. 
' 
4 3 2 I 
20. I can do aU the work in social studies. 5 • 3 2 I 
21. My parents help me with my social studies homework ifl 5 4 3 2 I 
need help. 
22. I like school. 5 • 3 2 1 
23. I like the topics we do in social studies. 
' 
• 3 2 1 
24. Ifl dowell in social studies it wiJI help me set a job. 
' • 
3 2 I 
2S. My teacher thinks that social studies is important. 5 • 3 1 1 
26.Jn socialatudies lessons the teacher likes most of the 5 • 3 1 1 
students. 
Strongly Agree Neither Disagree Strongly 
Agree Agree or Hiugree 
Disagree 
27. Social studies lessons are not noisy. • • 
] 2 I 
28. In social studies lessons the class is well organised. • • 
] 2 
29. Social studies is not too hard for me. • • 
] 2 I 
30. My parents encourage me to do my best in social studies. • 4 
] 2 
31. I like most of the teachers in this school. • 4 
] 2 
32. In social studies I try to do as well as I can. • • 
] 2 I 
33. Doing social studies is important. • 4 
] 2 
34. In social studies my teacher often talks abou1 world news. • 4 
] 2 I 
35. In social studies lessons the teacher is fair to us. • 4 
] 2 I 
36. Students do not waste time in social studies lessons. • 4 3 2 I 
37.ln social studies lessons there is lots to do when I finish my • 4 3 2 I 
work early. 
38. It is easy for me to do my best in social studies. • 4 3 2 I 
39. My parents are interested in the social studies work I do. • < 3 2 I 
40. We have good rules in our school. • 4 3 2 I 
41. The things we learn in social studies are interesting. • • 3 2 I 
42. I learn a lot in social studies. • 4 3 2 I 
43. My teacher likes to display our social studies work. • 4 3 2 I 
44. In social studies lessons the teacher encoumges me to do • • 3 2 I 
well. 
45. !n social atudies I try to get a higher mark than my fiiends. • • 3 2 I 
46.ln social studies the teacher clearly explains what we • 4 3 2 I have to do. 
47. I am • successful student in socilll studies. • • 3 2 I 
48. My parents think that social studies is an important • • 3 2 I 
schoolaubject. 
49. I like my soclaJ studies teacher. • 3 
PART 1J 
STOP! TilE SCALES ARE DIFFEREN1' ON THIS PAGE. PLEASE CHECK Til EM RIU'ORE 
YOU START. 
At Every Onc:ea Onc:ea llardly 
lta!l two month term ever 
Thi11k about your socilll studies leuotu. onc:ea weeks 
Jlaw ojte11 do you have each ofthefollawlng1 week 
so. Computer activities 
' • 
J 2 
51. Atlas work 
' 
4 J 2 
52. Homework 
' 
4 3 2 
53. Problem solving 
' • 
J 2 
54. Social studies projects 
' • 
3 2 I 
55. Copying from the blackboard 
' 
4 3 2 I 
56. Libruy 
' 
4 3 2 I 
51. Newspaper activities 
' 
4 J 2 I 
58. Whole class discussions 
' 
4 J 2 I 
59. Roleplays 5 4 3 2 
60. Small group activities 5 4 3 2 I 
61. Excursions 5 4 3 2 I 
62. Guest speakers 
' 
4 3 2 I 
63. films 
' 
4 J 2 I 
64. Video or T.V. Programmes 5 4 3 2 I 
65. T eltl book work 5 4 3 2 I 
66. Tests 5 4 3 2 I 
67. Current Events (News) 5 4 3 2 
68. Essays (a page of writing) 
' 
4 3 2 
69. Pictures and diagrams 5 4 J 2 
70. Colouring-in 
' • 
3 2 I 
71. Tracing 
' 
4 3 2 I 
72. Reading 5 4 J 2 I 
73. Research 5 4 3 2 I 
74. Reading aloud to class 5 4 3 2 I 
75. Gnp!» 
' 
4 3 2 I 
76. Tables (not maths tables) 
' 
4 J 2 I 
77. Map work 5 4 3 2 I 
HOW MUCH DO YOU LIKE YOUR SCHOOL SUBJECTS? Uke Like Nol Sure Dblike Dislike 
Alol A Lot 
78. English 5 • 3 2 I 79. Maths 5 • 3 2 I 80. Science 5 • 3 2 I 81. Social Studies 5 4 3 2 I 
82. Physical Education 
' 
4 3 2 I 
83. Computing 5 4 3 2 I 
84. Home Economics 5 4 3 2 I 
1/0W MUCI/ f)() YOU J.IKE YOUR ,\'C/1001. SU/JJEL7:\'? 
8l. Drama 
86. Media Studies 
87. Art 
88. Health 
89. Design and Technology 
90. Music 
91. Photography 
PART-COPEN ENDED SECTION 
92. What DO YOU LIKE about social studies? 
93. What DON'T YOU LIKE ahoul social studies? 
94. How much do you like social studies? Circle one only 
Social studies is my favourite subject 
I like social studie5 a lot 
Social studie5 is okay 
I do not like social studies 
I don't like anything about social studies at all 
THAT'S ALL FOLKS! 
(I) 
(2) 
(3) 
(4) 
(5) 
l.lke 
A lui 
' 
' 
' 
' 
' 
' 
' 
MANY mANKS FOR YOUR HELP, 
l.lke Not Sure Dislike Oil like 
A Lot 
• l 2 
• l 2 I 
• l 2 I 
• l 2 I 
• l 2 I 
• l 2 I 
• l 2 I 
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FOCUS GROUP DISCUSSION TRANSCRIPT 
DATE: Tuesday, 12 December, 1998. 
nME: 2.25- 3.27pm 
lniiM-. Question 1: Take about sixty seconds to have a think about the tM··,:s you like in 
social studies. 
Did anyone want to start the discussion? Just say one thing you like about social 
studies ... it can be anvthin~ vou want. 
Sludon!H: Yeah ... you get to urn, learn about the rest of the world ... what's going on . . stuff 
like that. 
SludentJ: It's interestin~. 
[nervous lauRhinK by two students 
Sludon!A: Group discussions. 
Sludon!E Group work ... 
SludentB: Yeah, group discussions. 
SludentC: Excursions ... 
Sludon!E: Excursions are cool 
[everyone lauf{hs/ 
Sludon!D: We don't get anv of them 
Sludon!A: Yeah 
Sludon!C: Same 
SludentA: Excursions and guest speakers and role-plays cos they are heaps of fun. 
Sludon!J: You get to urn, learn about the rest ofthe world and stuff about what's going on, 
urn, yeah. 
Studon!C: It's better than maths I reckon because in maths you have to think. 
Sludon!A: I like working in groups but this class doesn't ever seem to get the opportunity to 
do that sort of thing. 
[six seconds of silence] 
Sludon!C: When we get our own sav on what's happ_~ning in the world. 
Sludon!A: Yeah, social studies is like straight to the point, urn it increases your knowledge of 
the countries and continents. 
Sludon!J: It's probably because everything you do everyday is like totally different, urn, 
there's so many different, urn, facts and stuff you haven't learnt about, but in other 
classes vou can onlv learn so manv different thinR.s in al11.ebra. 
Sludon!C: I like the economics. You know, like learning about the Share Market and stuff cos 
if we're gonna be rich or not then we need to know that sort of stuff. 
f some nen'Otls laullhillll 1 
SludentD: Yeah. that's the stuff that's going to he]p us in the future. 
Sludon!F: I don't reallv like the history stuff. 
SludentA: Yeah, cos the history, you know like, we're not going to need to know when 
Christooher Columbus sailed ... 
fa few auietlauJ<hsl 
SludentB: You know ... to get where we want to be or something 
lnteM-. (luntiolf 2: You have just told me what you like about social studies. So now, tell 
me what 11011 don 't like aboNt social stlldiu. 
Sludon!H: Defiantlv the essavs ... 
Sludon!J: And the waohs Mr teacher's name) gets us to do ... 
[a/1/auJ<h/ 
Sludon!A: I reckon what does he think we are rocket scientists or something. 
[all laugh] 
Sludon!B: The way they _keeo RivinR. vou work sheets with articles and about ten questions ... 
Sludon!C: Yeah ... 
SludentE: And then the articles all blend together ... 
Sludon!J: And you're ah mixing aU these facts together ... 
Sludon!D: You don't learn anything, you just look for the sentence with the answer. 
[pause] 
StudentC: Mostly the essays because like, urn other classes you just do assignment at home .. 
! [inaudible] 
Student&: ... but with the essays, you have to urn write in lots of detail. 
StudontC: [pause] You have to remember stulf ... 
Student&: And vou're not allowed to move from our seats ... 
StudentC: And we're not allowed to brina anv notes with the answers .. 
Student A: That's not really testing what you've learnt, it's testing your memory and that's not 
social studies, it's more like 'Sale of the Century' or something, so like lets see who 
can remember the most irrelevant facts ... 
{Everyoue laugh.~/ 
StudentH: It's more pressure on you. 
StudentJ: Yeah ... but if you only had a couple of notes it would be easier to do the essay ... 
Student&: And yeah, just to helo vou at first just a little bit. 
Student A: You're only going to remember it for like a few days and after that you forget 
again ... 
StudontJ: I have a sheet of notes in mv top pocket anvwav Hnaudible] 
[soft gigglinJ!/ 
StudentC: We learn Australia like everv vear that we've been to school. 
StudentE: Yep ... 
Student A: Yeah. 
StudentD: We know enou~h bv now ... 
StudentJ: And Aboriaines and bow Caotain Cook came or whoever it was, I don't know ... 
[laughiug] 
StudentH: There was like all this violence and thev all ~ot shot and took over this ... 
StudentJ: And the Eureka Stockade and all that. .. 
Student&: And the Depression. 
Student A: Yeah, there is too much homework ... all the same sort of thing 
StudentJ: We don't actuallv aet that much homework... 
StudontD: Homework. 
StudentC: We sort of don't ... 
StudentE: But all the teachers ... 
Student A: Mv oarents 2et annoved if I don't do anythimz. 
StudontD: We look so forward to when we don't get any homework and then all at once on 
one rllght we get heaps ... 
StudontJ: Yeah ... 
Student A: And thev aJwavs check the dav vou haven't done it. 
{lauJ!h/ 
Student&: They leave all the tests until the end of the term, so like you do nothing at the start 
and at the end it's like five tests in one week. .. 
Stu-A: And if you're sick you miss it aJilike when I had the flu once ... 
StudentH: No six tests ... 
StudentJ: And I had to spend all the next week catching up while everyone mucked around 
and stuff. 
Student&: We had five assessments in three weeks of this term. 
Stu-A: Yeah in social studies because you never did anything the first four weeks ... 
StudentJ: But it's not fiir in the tests because it depends what teacher you have, our friends, 
thev ~ot like all the answers to the test and all the questions ... 
StudentD: Yeah cos some teachers like ... 
StudentC: Yeah. if they can't 
Slu-E: ... that's so not fair. 
Stu-A: Yeah cos ifthev know if they teach like ... 
Studen!D: Soecificallv to the test thev're 11oina to know exactly what's in the test. 
Stu-J: Yeah thev're aoina to know exactlv what's in the test. 
Stu-B: He, he went through, he made up a summary of like everything in the test and he 
gave a clue of like what the essays would be. 
Stu-A: Oh veah so vou like 110 home and sav mum this is what the test is 11oimz to be. 
StudentE: No studv that topic for the essav. 
some kmKhS] 
Student J: Doe.~ anyone e/l'e have anv comment.~ thev wt~ultllike lt111dd? 
Student D: It's probably one of the most interesting subjects, a little less boring than some 
subjects like science. 
StudontC: Depends on how the teacher teaches it thou.l(h. 
StudontE: Yeah. 
lntorviiWII': JJ'hv i.f it borinR for vou? 
Student A: What, science? 
lnloMOWII': r~ science. 
StudontH: It's just not interesting like ... 
Student A: I don't know, I reckon the stuff you do everyday is different. .. 
StudontH: I like science, you put all this stuff in this thing and mix it around and see what you 
get .. 
StudontJ: Yeah, blowitu_l!:_ .. 
StudontB: In maths vou're reoeatinll. the same thina for a couole of weeks ... 
Student A: Yeah. like the same thina each Oav. 
StudentH: It's 'ust so repetitive, but social studies isn't that bad ... 
StudontD: Yeah I know what you mean ... 
[everyone laughs] 
Student E: I don't know, it's just interesting because I like learning about volcanoes and 
earthquakes and stuff like that.. 
Student A: Me too, but I also liked the Ancient Egyptian stuff ... 
StudontD: That was the Ancient World unit, wasn't it? 
StudontJ: Yeah and that was so cool cos we did this story thing ... 
StudontB: I liked the law unit we did last tenn ... 
Student A: Yeah ... 
StudontE: Oh veah ... we went on an excursion then to the Central Law Courts 
Student A: Law was a J)retty easv topic to remember ... 
StudontH: And Asia was just boring ... 
Student A: ~- everything we did in Asian Studies was like the article and then a question .. 
StudontF: Yeah ... 
Student A: We had all different things because Mr (teacher's name) had never taught the 
course before so the stuff we did was good. 
StudontH: Oh reallv ... 
SludontB: Yeah, and he had never taught that course or hadn't taught it for like seven or eight 
I y~s or somethi~ so he was maki~g UP: the course with us as he went alon_g,_ 
SludontC: Yeah, well it was kind of, urn, it was just, it was like he was learning with us in a 
way. 
StudontH: 
lnloMOWII': So 1~11 meabollt th~ kinds of activities vou did wit!- rmr. 
Student A: Law ... 
StudontF: We did a survev 
{a jew /auJihs} 
StudontH: That's what we did too. 
StudontB: We did an excursion and we went to the Central Law Courts. 
Studon!C: Yeah that's rioht. 
lntarviOWII': Wlrat did- tlriok about that? 
StudontA: Boring .. , 
StudontH: One of the cases was boring and the other was okay. 
llltorvlww: Dit/YOII lefU'II tm_ything from that experience? 
StudontB: We oicked.!Jp on the set-uo ofa court and what lawvers look like ... 
StudontE: But vou can aet that from watching Allv McBeal. 
[loud laughing] 
StudontH: That show is so stuoid ... 
StudontB: I like it what's that Aussie Rirl's name, urn ... 
StudontC: Portia DeRossi Ithink ... 
Student A: Yeah that's it ... 
lntervt-: Was tlrere anvlldnl! else? 
StudontH: We did a role play. 
StudontD: Thdt was so funny cos our class ... 
flau~:hlng] 
Student A: I reckon there should be more drama cos it will make the lessons more interesting 
and interactive ... 
StudtntJ: You Jearn more easier, cos if you do the same thing everyday you're not going to 
remember anvthillR and vou Ret bored ... 
StucltntB: You get sick of it and you learn to read where the answers are like in the passage 
and answer stuff we do. 
StucltntH: A •ood skill thou•h ... 
Student A: Ifvou do it. vou remember it better ... 
SludtniF: Yeah cos if you spend a bit of time remembering the important points then you like 
remember it better. 
Student A: Ifvou ROI a oart that you have to trv and memorise like so ... 
SludtntH: You remember more like that anyway ... 
SludtntB: It's like anything different you remember more .. 
SludtniC: Yeah. 
SludtniH: Cos otherwise it's iust a blur to }'9U. 
SludtntA: And thev should choose interestinR videos as well. 
laughing/ 
Student A: Yeah cos you're watching these forty year old videos all the time 
SludtntJ: They are old tapes with gaps and they don't even make sense and I can't 
understand ... 
Student A: Because they are so boring you don't even feel like watching them and vou doze off 
for that time. The teacher usually leaves the class and everyone just talks and mucks 
around ... 
SludtniH: When we were in English once the teacher left us to watch this movie. It was so 
funny cos Justin got the remote control and fast forwarded at least an hour of tape 
and the teacher didn't even know ... 
{loud laughing by everyone/ 
lntervt-= So what do y011 do once you have watched the video'! 
SludentJ: Answer auestions ... 
Sludtn!B: Sometimes they make us answer questions like while we're watching the video and 
they give you a sheet ... 
Student A: You like sit there and you're oopposed to answer questions and watch at the same 
time. 
Sludtn!J: Sometimes they ~I out a word and we write it down like a cloze exercise. 
,_ Do WHI lam 011vtlri•~"' a ,...,N o(lhse acliviths1 
Studtn!B: Sometimes, but if you spend all your time trying to listen for answers and stuff, you 
don't really watch the video for understanding, like you don't get the whole 
... 
Sludtn!F: It loses meaning. 
Student A: Yeah. 
[pause] 
,_ 
Ht1W ""- Ia socialll•dln lo yo•• f•l•n caroo(s)1 
Student A: Depends what you want to be though I guess, like if you want to be a doctor yo 
don't need socisl studies ... 
SludtniC: We should all know something about the history of our country because you only 
learn the history of your country through social studies. 
Student A: That's true ... 
SludtniC: Yeah. there is no other subject I guess where you can do that or learn where to 
vote ... 
SludtniF: And we all have to be able to do that when we're older ... 
Student A: Yeah, the government and how to vote is imPQ[tant. 
Sludtn!H: I don't know what I want to be when I'm older but do know that yQq_pick up a 
lot of MOOd p;eneral knowledp;e about the world and issues and stuff .. 
SludlniB: Yeah.mmm. 
SludlniC: 
lntlrvl-= So do you guys have any tUMce JIIHI H!OIIId like to give your social stu die.<; 
ltllCitn-7 
SludlniH: Our teacher should allow studentr. to work with peers more often so they can have 
an opportunity to learn from one another cos sometimes I find it easier to learn if 
it's coming from someone who speaks in the urn at the same level as I do ... 
SludlniD: Like kid talk level ... 
SludlniF: And I reckon more comouter usc should be incorooratcd into the class lessons ... 
Student A: We have computers but we don't use them cos thcv're for computing and stuff ... 
SludlniJ: Plus more hands·on activities should be done to stop us from getting bored. 
Lecturing is so dull and if the teacher does that for hours we all have no reason but 
to switch off cos we aint learning nothing sister ... 
SludlniB: [laughing/. 
StudlniH: Yeah. I agree, less teacher talk and more group work cos I love working with my 
fiiends. We have such a cool time ... 
. 
StudlniJ: Yeah you don't get any work done ... 
StudlniF: But ifvou do it in groups make sure you go with someone smart to coov ofthem ... 
SludlniB: Don't yell too much if they can help it cos we don't respond to it positively. 
Imagine if someone spent all day yelling at them I'd think they be the same as us. 
StudlniF: Our teacher hardly ever yells or raises his voice at us he so cool. 
StudentS: They should cut down on the amount and type of homework given and limit it to 
three nights a week and make it fun and have like word sleuths and have prizes 
sometimes so urn. evervone would Ret it done. 
StudentH: That's such a cool idea. I would defiantly do it then ... 
StudentD: It's like you have no motivation to do it so you don't. Teachers should at last try 
and encourage us to do it by giving us stuff, or at least sometimes, even urn if tt 
was free time or something. 
StudentF: Yeah. we did that at our old school mmm. 
Student A: We should have lots of videos, group work, games, guest speakers and urn, and it 
will be an eniovable and fun subject to come to. 
StudlniJ: Yeah, teachers, and especiaUy social studies teachers are like the ambassadors of the 
subject so they should try and make it as appealing as possible to us so we won't 
think of it as ... 
StudentS: {laughinK} 
lntlrvl-= Wdl thllllk you for your time, your participation in this discussion this afternoon 
luJs bun an invaluable contDonent to mv case studv. Good luck with next _vear. 
Student A: That's okay. 
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. ' - ' .. -_, __ 
The Principal 
Xxxxxx Xxxxxx High School 
Xxxxxxxxxx Xxxxxx 
XXXXXX XXXX WA 
Dear Xx Xx Xxxxxx 
Leah Hansberry 
XX Xxxxxxxx Xxxx 
XXXXXX XXX WA 
exxxxxxxx 
30 November 1998 
I am a student at Edith Cowan University (Mount Lawley) and l am completing my third year of a 
Bachelor of Education with Honours degree. I am writing to ask for your assistance with my study by 
requesting to use Xh.-xxxx Xxxxxx High School as my case study. 
My study is concerned with identifYing the status of Society and Environment/Social Studies amongst 
Year 9 students at a Govenunent secondary school. The impetus behind this study lies in research 
conducted by Moroz in 1996, which looked at Western Australian primary school student's attitudes 
towards social studies in Government schools. Results indicated that while attitudes toward the learning 
area were positive in earlier grades, the attitudes became negative by Year 7. There is no information 
about student attitudes toward Society and Environment in lower secondary schools. 
AU Year 9 students present on the day of the study will be asked to complete a questionnaire about their 
attitudes toward Society and Environment. This should take no more than approximately 30 minutes. 
Following the survey one student from each of the Society and Envirorunent classes will be selected to 
take part in a focus group intervie\f session. These students will be asked to discuss what they 
like/dislike about the learning area. The students would be required for about 50 minutes. 
Complete anonymity is guaranteed, no individual, class or school will be identified in any of the 
documents or in the findings that may be published. When the research is completed all materials will be 
destroyed. 
This study wiD provide useful infonnation about the teaching of Society and Environment in your school 
and will give the students first hand experience in the process of collecting data and conducting research. 
I seek your assistance by requesting that you grant permission for Xxxxxx Xxxxxx High School to 
participate in this research project. 
Any questions concerning the project_ titled: Year 9 Students' Attitudes Toward Society and 
Environment in Western Australian Government High &hoots: A Case Sh1dy can be directed to me on 
XXXX XXXX (Home) or Xxxxxxx@xxxxxxx.xxx (Email). My supervisor, Dr Wally Moroz. will also 
be happy to answer any queries (XXXX XXXX). 
I thank you for your consideration. 
S~ely, 
To Whom It May Concern 
I am a student at Edith Cowan University (Mount Lawley) and I am completing my third year of a 
Bachelor of Education with Honours degree. In undertaking this degree I have been given the approval 
by the principa1 to conduct a small-scaJe research study at Xxxxxx Xxxxxx High School. 
My study is concerned with identifYing the status of Society and EnvironmentJSociaJ Studies in a 
Government secondary school. All Y P.aC 9 students present on the day of the study will be asked to 
complete a questionnaire about their altitudes toward Society and Environment (approximately 30 
minutes). Following the survey one student from each of the Society and Environment classes will be 
selected to take part in a focus group interview session where they will be asked to discuss what they 
like/dislike &bout the subject (approximately SO minutes). 
Complete anonymity is guaranteed, no individual, class or school will be identified in any of the 
documents or in the findings that may be published. When the research is completed all materials will be 
destroyed. 
This study will provide useful infonnation about the teaching of Society and Environment in your child's 
school and will give the students first hand experience in the process of collecting data and conducting 
research. 
I seek your assistance by requesting that you gran~ permission for your son/daughter to participate in 
this research project. 
Any questions concerning the project titled: Year 9 Students' Attitudes Taward Soci.:.:y and 
Environment ill Western Australian Govemment High Schools: A Case Study can be directed to me on 
XXXX XXX XXX (Mobile) or Xxxxxxx@xxxxxxx.xxx (Email). My supervisor, Dr Wally Moroz, will 
also be happy to answer any queries (XXXX XXXX). 
If you are willing to approve your son's/daughter's participation in this research project please complete 
the consent form below and return it to the school. 
Sincerely, 
Leah Hansberry 
K-···-·--·····-··-··--··-···-···-···--·--···············-·························-········· 
"YMr 9 Stllthllb' AttltMdes Toward Society and Environment: A Case Study" 
Con1ent Fonn 
I have read the information above and I agree to allow my Year 9 son/daughter to participate in this 
activity, realising I may withdraw him/her at any time. I agree that the research data gathered for this 
study may be published provided my son/daughter is not identifiable. 
_/ __ / __ Date 
Participant 
__ / __ / __ Date 
Parent/Guardian 
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9~ December 1998 
Ms Leah Hansberry 
82 Shardlow loop 
CARINE WA 6020 
Dear leah 
EDITH COWAN 
UNIVERSITY 
PfRIIl W(St(fUjAU51AAliA 
MOUUI lAWI.EV CAMPIJ~ 
Hrghu D•gren Ot11ct 
fAtutTY Of !:OMMUNITY SERVICES, 
EDUCATION AND SOCIAl SCIENCES 
2 8radtord Srr~cl Mounrlat~le'f 
W~~lern Au~lraha MSO 
Telephone 1•61 er 9JIO 6S65 
rmmur~ 1•618! 9310 r.rm 
I am pleased to advise that your research proposal .. Year Nine Students' Attitudes toward society and 
environment: A case study" has been approved by the School Postgraduate Studies Committee on the 
condHion that you consider the points offered by the reviewers and the comments by Dr Wally Moroz. The 
Committee also !Janted ethics clearance. 
This approval means that the Committee believes that )'C'J have developed the proposal to a stage where 
worthwhile research can be conducted on your topic. It does not mean that an examiner will be unable to find 
fauH with your work. 
Before submitting your thesis for examination, you must oblain confirmation from your supervisof' that the 
format in 'hti.ich you intend to present your thesis is consistent with University requirements. 
If you have not already received a copy of the booklet "Preparing a thesis or research project for Honours, 
Master and Doctoral awards [1998f please contact Molly Schwegler on phone: (08) 9370 6565. 
I wish you every success with your research. 
Yours sincerely 
~I? ~~x::_ 
Executive Officer 
Higher Degrees Committee 
cc: Dr Wally Moroz 
Personal file 
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100 JooMa~~o'itt£: 
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Tetepho~~e rC8t9o400 5555 
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Gorts:ro~~l Rcl1. Claremont 
Wes;~rn A"Wl J6010 
Tere~·on! •"-B• S~~2 13JJ 
BUN BURY CAMPUS 
Robertson O"ve Sunbury 
Western ~ustrJtoJ 
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